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Implementation Task 1 
Unit Introduction 
 
This unit, A Close Reading of the Gettysburg Address, will take about seven to eight days for students to 
complete.  That’s quite a bit of time for a text that has only three short paragraphs containing 270 
words. 
 
Have you ever spent seven to eight days on a very short text?  Yes?  No?  Either way, explain. 

 
 
 
 
 
 

 
A change the Common Core drives in English Language Arts is how we help students manage text.  
Before sharing the approach inspired by the Common Core, take a few minutes to write about how you 
would go about having students read the Gettysburg Address. 

 
 
 
 
 
 
 
 

 
After your independent writing, share your approach with your professional learning team. 
 
At a recent address to the Partnership for the Assessment of Readiness for College and Careers (PARCC), 
David Coleman questioned the use of providing too much background information, pre-reading 
strategies, and announcing the skill we’re working on before having students read.  He reminds us that 
“you don’t have to know what’s in something before you read it.” 
 
Source:  http://vimeo.com/channels/parccinstitute#25242442 (If you want to watch Coleman’s comments related to how we 
should and should not begin the reading process, start at about minute 4 on the video.) 

 

What is Mr. Coleman Saying?  What of it? 
 
 
 
 
 
 

 

http://vimeo.com/channels/parccinstitute#25242442
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In this unit, think about having your students read differently. Even when working with background 
information, students will use close reading strategies.   Instead of providing scaffolding at the front end, 
you’ll have students read the text cold.  Now don’t go getting all nervous about not providing 
background knowledge and such – you’ll still do this – but later rather than sooner, and really only if the 
student needs it. 
 
Why would we ‘throw’ this at students?  Because in the larger world when we read something, we don’t 
necessarily have background information and the scaffolding we need before we read.  Most of us 
search for these things after we figure out that there are concepts in the text for which we need 
support. 
 
So we’re not going to always help students figure out the text before they read the text.  You see, 
students will learn to read challenging text when they, well, read challenging text.  So we’re not going to 
water the text down, but rather bring students up to meet the textual challenge. 
 
In his chapter, Aids to Reading (Adler, 1972), Mortimer Adler gives the following advice: 

 
On the whole, it is best to do all that you can by yourself before seeking outside 
help; for if you act consistently on this principle, you will find that you need less 
and less outside help. 

 
And that’s what we’re going to do.  Basically, students should refer to explicit outside resources after 
they’ve worn out their intrinsic thinking. 
 
Take a minute to reflect on this approach to having students read.  What is different for you?  What are 
the questions?  How will you figure out the answers? 
 

 
 
 
 
 
 
 
 
 
 

 
You’ve finished Implementation Task 1 for this unit. 
 
Date studied_______________________ 
 
Emailed to _________________________ 
 
Hand-delivered a copy to _____________________________ 
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Unit Overview 
A Close Reading of Lincoln’s Gettysburg Address 
 

As you can tell from the title of this unit, students will spend a great deal of time working with close 

reading strategies.  The core text is the Gettysburg Address, a historic literary narrative. 

 

 

Sequence of Instruction 
 

Design of the Sequence 
Working with the prompt, Gettysburg Address, we backward mapped what students must know and be 
able to do to show success on the performance task. 
 
Following a review of the prompt, we then designed a rubric and a corresponding assessment checklist, 
both aligned to the standards. 
 
Once we settled on the rubric and checklist, we planned lessons that are appropriate for 9th grade 
students to ensure they have lessons and practice in learning key knowledge and skills before 
completing the performance task. 
 
While the lessons are provided in sequential order, you may want to make the order your own.
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Implementation Task 2 
Standards at a Glance 
 
 
Before teaching this unit, take a few minutes to think about your school’s priorities and goals, especially 
as they pertain to the English curriculum. 
 

 
Example of a school goal: 
Improve student writing in the area of details and examples. 

 
 
In the following standards, highlight any that directly support your school’s goals.  (For the example 
above, this highlight would be any standard that supports the improvement of student writing in the 
area of details and examples.) 
 
Plan ahead.  Knowing which standards are also school or district goals, what adaptations might you 
need to make to this unit?  Additional time on the standard?  Additional lessons?  Additional explicit 
instructions? 
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Standards at a Glance 

Each of the standards below is included in this unit in an explicit way.  All lessons, activities, 

assessments, and parts of assessments, link directly to one or more of these standards.  Additionally, 

many of the standards have been unpacked.  Standards in bold are a priority for this unit.  

 

RI.9-10.1.14 Make connections between what the text says and what is already known or 

have discovered about the subject. (I connect what the text says to what I 

already know or learned.). 

RI.9-10.5.02 Identify features (i.e., print features, organizational aids, graphic aids, 
illustrations) used in informational text. (I identify features used in an 
informational text.) 

 
RI.9-10.7.08 Cite internet resources correctly. 
 
RI.9-10.1.05 Analyze what the text says explicitly as well as inferentially. (I figure out what 

the text means.)  
 
RI.9-10.1.06 Identify details and examples in an informational text. (This is the textual 

evidence.) (I spot the details and examples in a passage.) 
 

RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. (I figure out what the 

text means.) 

 
RI.9-10.1.02 Recognize inferential textual evidence. (I figure out what the details mean 

even if the text doesn’t directly state it.) 
 
RI.9-10.7.08 Cite internet resources correctly. 
 
L.9-10.6 Acquire and use accurately general academic and domain specific words and 

phrases, sufficient at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or 
phrase important to comprehension or expressions. 

 
L.9-10.6.01 Identify important words in a text. (I figure out which words in a text are 

important.) 
 
L.9-10.6.02 Identify words in a text that are confusing. (I identify words in a text that are 

confusing for me.) 
 
L.9-10.4.03.02 Consult generalized reference materials (e.g., dictionaries, glossaries, 

thesauruses), both print and digital, to determine or clarify its precise meaning. 
(I use reference materials to help me figure out what text means.) 

 
RI.9-10.4.03 Define words and phrases in context within a text. 
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RI.9-10.4.13 Determine the connotative meanings of words in a text. (I figure out what a 

word implies.)  
 
RI.9-10.2.04 Analyze how the central idea of a text emerges, is shaped, and refined by 

specific details. (I follow details to show how the ideas of a text are shaped.) 
 
L.9-10.5.01.05 Determine the connotative meanings of words in a text. (I figure out what a 

word implies.) 
 
L.9-10.5.01.06 Determine the impact of word choices on meaning and tone in a text.  (I figure 

out the impact of word choices on meaning and tone.) 
 
RI.9-10.1.05 Analyze what the text says explicitly as well as inferentially. 
 
RI.9-10.2.12 Use the key details of a text to write an accurate summary that is free of 

personal opinions or feelings. 
 
 
 
Writing – Assessment Checklist 
The following writing standards are assessed in the end-of-unit performance task.  There are two 
assessment tools:  an assessment checklist and a rubric.  Both tools are aligned to these select writing 
standards. 
 
W.9-10.6.A.03 Use writing resources (e.g., story starters, graphic organizers, essay maps, how 

tos, etc.) on the internet to assist and drafting and refining writing. 
 
W.9-10.2 Write informative explanatory texts to examine and convey complex ideas, 

concepts, and information clearly and accurately through the effective 
selection, organization, and analysis of content. 

 
W.9-10.1.A.09.01 Describe the topic. (I answered the questions from the prompt.) 
 
 
W.9-10.1.A.09.02 Provide an analysis of the subject/topic. 
 
W.9-10.2.A.03 Write clear and comprehensive thesis statements and topic sentences. (I wrote 

a clear topic statement.) 
 
W.9-10.2.04 Analyze how the central idea of a text emerges, is shaped and refined by specific 

details. 
 
W.9-10.2.A.02 State complex ideas clearly, concisely, and accurately. (I stated the ideas clearly, 

concisely, and accurately.) 
 
W.9-10.1.B.07 Write extended definitions/descriptions for concepts that need clarity. 
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W.9-10.2.B.03 Cite evidence in a manner that is easy to understand. (I cited evidence in a 
manner that is easy to understand.) 

 
W.9-10.2.B.11 Provide facts and details to fully support the topic. (I provided facts and details 

to fully support my topic/thinking.) 
 
W.9-10.2.A.04 Write ideas in a logical sequence. (I sequenced my ideas in a logical and 

organized way.) 
 
W.9-10.2.C.14 Use words, phrases, and clauses that signal the conclusion (e.g., to summarize, 

in short, in brief, in summary, to sum up, all in all, all things considered, in 
conclusion, to conclude, on the whole, above all, as previously stated, taking 
everything into account, finally, etc.) 

 
  

 
W.9-10.2.C.01 Use simple transitions (e.g., I agree, I feel, I think, etc.) 

 

W.9-10.2.C.02 Use complex transitions (e.g., although, even, if, however, rather than, etc.) 

 

W.9-10.2.C.03 Use transitions that match the text structure (e.g., in a compare and contrast 

structure, students use words such as however, even though, in contrast, etc.). 

 

W.9-10.2.C.04 Use transitions to assist readers in understanding how one paragraph or idea is 

related to the next.  Is it another example?  A new idea?  A definition? (I used 

transitions between my paragraphs to make my ideas flow.) 

 

W.9-10.2.C.05 Use transitions to move from ideas in one paragraph or idea to the next. (I used 

transitions within my paragraphs to make my ideas flow.) 

 

W.9-10.2.C.06 Use organizers to manage ideas in the paper.  

 

W.9-10.2.C.07 Use words, phrases, and clauses to list points (e.g., the first reason is, the 

second reason is, the third reason is, the fourth and most important reason is, 

another reason is, one major advantage of, a further advantage of, one point of 

view in favor of, in this case, for example, for instance, to demonstrate, to 

illustrate, such as, firstly, secondly, finally.) 

 
W.9-10.2.C. Use appropriate and varied transitions to link the major sections of the text, 

create cohesion, and clarify the relationships among complex ideas and 
concepts. 

 
W.9-10.2.D.01 Use varied word choices. (I varied my sentences, especially in the way they 

begin.) 
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W.9-10.2.E.12 Use longer and more complex sentences rather than short and simple 

sentences. (I used complex, rather than simple sentences throughout much of 
my paper.)  

 
W.9-10.2.F Provide a concluding statement or section that follows from and supports the 

information or explanation presented (e.g., articulating implications or the 
significance of the topic). (I wrote a conclusion that ties my paper together.) 

 
W.9-10.2.E.05 Use the conventions of Standard English. (Reference:  Conventions of Standard 

English, from Appendix A, Common Core State Standards.) 
 
W.9-10.2.E.07 Use the third person when writing an informational paper. (I used the third 

person point of view throughout my paper.) 
 
W.9-10.6.B.01 Use technology to write and publish writing (e.g., Microsoft Word). 
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Unpacked 

Common Core 

Standard  
Look Fors 

W.9-10.1.A.09.01  

I answered the questions from the prompt:  What reasons 

does Lincoln give for the shift in focus?  What does Lincoln 

think is the task left to those listening to his speech?  

W.9-10.2.A.03  I wrote a clear topic statement. 

W.9-10.2.A.02  I stated the ideas clearly, concisely, and accurately. 

W.9-10.2.B.03  I cited evidence in a manner that is easy to understand. 

W.9-10.2.B.11 

X2  
I provided facts and details to fully support my 

topic/thinking. 

W.9-10.2.A.04  I sequenced my ideas in a logical and organized way. 

W.9-10.2.C.14  I stayed with the topic the whole way through my paper. 

W.9-10.2.C.05 

  
I used transitions within my paragraphs to make my ideas 

flow.  

W.9-10.2.C.04 

  
I used transitions between my paragraphs to make my ideas 

flow.  

w.9-10.1.D  I varied my sentences, especially in the way they begin. 

W.9-10.2.E.12  
I used complex, rather than simple sentences throughout 

much of my paper. 

W.9-10.2.D.01  I varied my word choices. 

W.9-10.1.F  I wrote a conclusion that ties my paper together. 

W.9-10.2.E.07  I used the third person point of view throughout my paper. 

W.9-10.2.E.05  I used the Conventions of Standard English. 
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Activity 1T  
Bell Ringer 
 
Above the Line 
Below the Line 
 

 

5 minutes Students write information above the line. 

5 minutes Students share out and add additional information below the line. 

 

Materials 
Handout:  Above the Line/Below the Line 
While students can “do” this activity on a page in their notebooks, consider using the handout when you 
first use the activity with students. 
 
 
A bell ringer activity is one that students work on as soon as the bell rings.  Usually this is the few 
minutes where you quietly take attendance and address housekeeping issues for the class. 

 
In the space above the line, have students write everything 
they know about the Gettysburg Address.  What was it?  
Where was it given?  How long did it take?  Why was it 
important?  What else? 
 
After students have completed this, have students share what 
is on their lists.  As students share their ideas, classmates 
should: 
 

1. Check off the shared ideas they already have above 
the line. 

2. Add new ideas from classmates below the line. 
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Activity 1     Name ______________________________ 

Bell Ringer 
 
Above the Line 
Below the Line  
 
In the space above the line, write everything you know about the Gettysburg Address.  What was it?  
Where was it given?  How long did it take?  Why was it important?  What else? 
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Activity 2T 
Unit Opener: What can you do in two minutes? 
 
IES Practice Guide:  Make literary experiences more relevant to student interests, everyday life, or important 
current events. 
 

 

10 minutes Quick discussion:  What can you do in two minutes? 

 

To open this unit, simply call out a list of actions – and ask students whether or not they can complete 
the actions in two minutes.  Students can simply call out “yes” or “no” with each item you share. (In this 
quick opener, we want students to simply think about a two-minute timeframe and how short a period 
that actually is.) 
 
Example 
In two minutes, can you: 
 

1. Get from one class to another? 
2. Dry your hair? 
3. Eat a hamburger? 
4. Text a friend? 
5. Explain to your parents where you want to go on Saturday afternoon? 

 
Now, to help students think about the concept of a two-minute timeframe and what it’s like to talk for 
two minutes . . . 
 

1. Tell students that you want them to think about a topic they know really well.  Have them write 
the topic on their whiteboard or a blank sheet of paper.  (When you say, “show,” have students 
hold up their whiteboards so you can see that everyone does indeed have a topic.) 

 
2. Have students partner up.  One student will be partner A.  One student will be partner B.  (An 

odd-out student can work with you.)  Have all partner As hold up their hands so you can see 
who they are.  Then have all Partner Bs hold up their hands so you can see who they are. 

 
3. Explain to students that you want them to talk about their topics – one student at a time while 

you time them.  Let partners B know they will be talking first. 
 

4. Give students the rules:  “When I say ‘begin,’ your job is to tell Partner A everything you can 
think of about your topic.  You must keep talking until I say STOP.”  (You’ll be timing the 
students for two minutes, but do not tell them that.) 

 
5. After you stop students, encourage the listening partner to give a high-five or other 

acknowledgement to the speaking partner. 
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6. Now have students switch roles, with partner A being the speaker and partner B being the 
listener.  Again call STOP at the two-minute mark. 

 
7. On their whiteboards, have students now determine how difficult it was to speak for the entire 

two minutes. They should write EASY, MEDIUM, or HARD. (When you say SHOW, students 
should hold up their whiteboards so you can see what everyone thought.)  Have students share, 
with their partner, why they gave the answer they did.  Then have a few students share with the 
class. 

 
Connect to Unit 

Explain to students that in this short unit, they will be learning about a famous speech that was given in 

just two minutes time:  the Gettysburg Address. 

 

Before going any further, complete the next activity with students – to find out what they already know 

about the Gettysburg Address. 
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Activity 3T   
Assess Prior Knowledge: What do my students already know? 
 
 
RI.9-10.1.14 Make connections between what the text says and what is already known or have discovered about the 

subject. 

 

 

 

20 minutes Student Think Sheet 

20 minutes Gallery Walk 

 

To begin this unit, take a few minutes to determine what students already know about Lincoln, the 

American Civil War, and the Gettysburg Address.  There are two examples of how to do this just in case 

you want to try one out:  Student Think Sheet and Gallery Walk. 

 

3TA: Student Think Sheet 

 

What to do: Provide each student with a copy of the Student Think Sheet 

(as shown in the visual on the left). 

 

Ask students to look at the pictures and quotes and then write everything 

they can think of about each one. 

 

Give students about twenty minutes to complete this. 

 

After students have worked on their own sheets, have them turn to their 

partners and share ideas.  Let students know that if their partner has an 

idea that is not on their sheet, it can be added. 

 

Ask students, as a class, what they think is going on in each picture.  Encourage students to continue to 

add ideas that others share. 
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3TB Gallery Walk 

Another way to find out what students already know is to do a simple 

gallery walk.  

 

What to do: 

To prepare, put each picture and quote on a different sheet of easel paper.  

 

Then give students a set of sticky notes and have them walk the room to 

write what they know on a sticky note and attached it under each item.  If 

students feel they don’t know anything, have them write IDK (I don’t 

know) – and make sure they know it is okay to not know something at this 

point. 
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Activity 3     Name______________________________ 

What do I already know? 
 
What to Do: 

Look at each of the pictures and quotes below.  In each box, write what you think the picture or quote is 

about and what its importance is.  Write anything else that comes to mind! 

 

  

 
 

 

 
“Four score and seven years ago . . .” 

 

 
“. . . Government of the people, by the people, 
for the people . . .” 

 
Gettysburg Address 

 
RI.9-10.1.14 Make connections between what the text says and what is already known or have discovered about the 

subject. 
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Activity 4T  
Reading to Obtain Information 
 
RI.9-10.5.02 Identify features (i.e., print features, organizational aids, graphic aids, illustrations) used in informational 

text. 

 

 

20 minutes Independent Reading 

 

 

1. Provide students with text related to the Gettysburg Address.  Note that this is not yet the 

Gettysburg Address, but rather information to serve as a scaffold for reading the text.  This also 

provides easier text for students to begin their work with close reading skills. 

2. Have students read and mark their texts; we want students reading closely any time they read. 
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Activity 4       Name____________________ 

Reading to Obtain Information 
 
RI.9-10.5.02 Identify features (i.e., print features, organizational aids, graphic aids, illustrations) used in informational 

text. 

 

When you read difficult text, like Lincoln’s Gettysburg Address, it’s good to have a bit of background 

knowledge.  Sometimes you’ll be given the background information and sometimes you’ll have to study 

it yourself.  When you study, you’ll look at things such as pictures, drawings, maps, and written 

documents. 

 

Pictures and Drawings Related to the Gettysburg Address 

Sometimes it is easier to read difficult things if you can get a picture of what is going on in your head.  

This helps set the stage for reading.  When you are given something hard to read, go online and see if 

you can find visuals that will help you understand what it is you are going to read.  A couple of examples 

are provided below. 

 

 Look at the illustration to the left.  This is a rendering of 

President Lincoln giving the Gettysburg Address.  A rendering is 

a sketch or drawing of something. Lincoln’s address was only 

two (2) minutes long, thus the photographer did not have time 

to take a photograph of Lincoln giving the speech. 

 

Write two or three things you observe in the picture. 

 

 

 

 

 

This is another drawing of the President giving his speech. 

Write two or three things you observe in the picture. 
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As you research, you’ll find sites that will help you understand important historical documents.  One of 

these sites is located at www.ourdocuments.gov.  The gov in the internet address tells you that this is a 

government website.  There is a paragraph on this website that tells a bit about the Gettysburg Address.  

This is called background information.  This is information that is good to know because it helps you 

understand was happening at the time the speech was given. 

 

Let’s take a look at an actual paragraph from www.ourdocuments.gov.  This example shows some of the 

things you get from a website; things that you may want to cite when you’re writing about a topic. 

 

Look at the notations in red in the following visual.  These notations are important to know when you go 

to cite references for research.  Not every website is laid out this way, but most will have the same 

features – as shown in red. 

The paragraph provides background information.  This is information that is good to know because it will 

help you understand what is going on in Lincoln’s speech, the Gettysburg Address, which you will soon 

be reading.  You’re going to complete a close reading of this paragraph – just to make sure you 

understand everything in the paragraph. 

 

Remember that we’re looking at a website, so we want to make a reference to it; a citation. 

Here is what the citation for this specific site would be: 
"Gettysburg Address (1863)." OurDocuments.gov. U.S. National Archives & Records Administration, n.d. Web. 6 Nov 2011. 

http://www.ourdocuments.gov/doc.php?doc=36.  

 
RI.9-10.7.08 Cite internet resources correctly. 

http://www.ourdocuments.gov/
http://www.ourdocuments.gov/
http://www.ourdocuments.gov/doc.php?doc=36
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Activity 5T 

Close Reading of a Webpage 
 
 

 RI.9-10.1.05   Analyze what the text says explicitly as well as inferentially. 

RI.9-10.1.06 Identify details and examples in an informational text. (This is the textual 

evidence.) 

RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 

RI.9-10.1.02 Recognize inferential textual evidence. 

 

 

10 minutes Part 1: Read paragraphs from a web page. 

20 minutes Part 2: Answer questions to ensure students closely read the text. 

20 minutes Part 3: A Letter from Everett to Lincoln 

 

 

 Student Handout, Close Reading of a Webpage, Part 1 

 Student Handout, Close Reading of a Webpage, Part 2 
 

 

In this two-part activity, students will closely read paragraphs 

from the text of a web page.  In part one, students will mark 

the text as they independently read the passage.  In part two, 

students will answer questions to help ensure a close reading 

of the text. 

 

 

You may want to provide students with tips for being successful with this task: 

1. Point out to students that the questions provide the line where they will find the answer.   The 

purpose of close and critical reading here is not to find out if students can figure out where in 

the text an answer is, but to answer questions about the passage. 

2. Remind students that they are learning to read closely.  While reading closely, students will be 

looking for details and examples as well as inferences.  Let students know that as they read, 

they’re practicing skills that will help them in any course at any grade level – including in career 

and college-level work. 
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Activity 5       Name ________________________ 

Close Reading of a Webpage – Part 1 
 

What to do: 

1. Read the passage and mark the text while you read. 

2. Answer the questions that follow.  When you answer the questions, remember to cite the 

evidence. 

 

 

Background Information for the Gettysburg Address 

 

At the end of the Battle of Gettysburg, more than 51,000 Confederate and Union soldiers were 1 

wounded, missing, or dead. Many of those who died were laid in makeshift graves along the battlefield. 2 

Pennsylvania Governor Andrew Curtin commissioned David Wills, an attorney, to purchase land for a 3 

proper burial site for the deceased Union soldiers. Wills acquired 17 acres for the cemetery, which was 4 

planned and designed by landscape architect William Saunders.  5 

The cemetery was dedicated on November 19, 1863. The main speaker for the event was Edward 6 

Everett, one of the nation’s foremost orators. President Lincoln was also invited to speak “as Chief 7 

Executive of the nation, formally [to] set apart these grounds to their sacred use by a few appropriate 8 

remarks.” At the ceremony, Everett spoke for more than 2 hours; Lincoln spoke for 2 minutes. 9 

President Lincoln had given his brief speech a lot of thought. He saw meaning in the fact that the Union 10 

victory at Gettysburg coincided with the nation’s birthday; but rather than focus on the specific battle in 11 

his remarks, he wanted to present a broad statement about the larger significance of the war. He 12 

invoked the Declaration of Independence, and its principles of liberty and equality, and he spoke of “a 13 

new birth of freedom” for the nation. In his brief address, he continued to reshape the aims of the war 14 

for the American people—transforming it from a war for Union to a war for Union and freedom. 15 

Although Lincoln expressed disappointment in the speech initially, it has come to be regarded as one of 16 

the most elegant and eloquent speeches in U.S. history. 17 

 

Source 

"Gettysburg Address (1863)." OurDocuments.gov. U.S. National Archives & Records Administration, n.d. Web. 6 Nov 2011. 

http://www.ourdocuments.gov/doc.php?doc=36.  

http://www.ourdocuments.gov/doc.php?doc=36
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Activity 5       Name ________________________ 
Close Reading of a Webpage – Part 2    
 
What to do:  Answer each of the questions below and then determine whether the evidence you cited is 
inferential (implied) or explicitly (right there) stated in the document. 

 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is 
the textual evidence.) 

What kind 
of 

evidence? 
(E for explicit, I for 

inferential) 

1. 

Does this passage refer 
to the beginning, 
middle, or end of the 
Battle of Gettysburg? 
Cite the evidence in 
your answer.  Line 1 

  

2. 
How many soldiers were 
wounded, missing, or 
dead?  Line 1 

  

3. 

Of the total number of 
soldiers wounded, 
missing, or dead, how 
many were Confederate 
soldiers?  How many 
were Union soldiers?  
Line 1 

  

4. 
In which kind of graves 
were many dead 
soldiers laid?  Line 2 

  

5. 
Who determined that 
land be purchased as a 
burial site for the 
deceased soldiers? Line 3 

  

6. Who was in charge of 
the land purchase? Line 3 

  

7. 
In line 4, what is meant 
by the phrase “proper 
burial site”?  Line 4 

  

8. 
How many acres were 
purchased for the 
cemetery?  Line 4 

  

9. 
Who was the landscape 
architect for the 
cemetery?  Line 5 

  

10. 
On which date was the 
cemetery dedicated?  
Line 6 
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11. 
Who was the main 
speaker for the 
dedication?  Line 7 

  

12. Why was the main 
speaker chosen?  Line 7 

  

13. 
In what capacity was 
Lincoln invited to speak?  
Lines 7-8 

  

14. How long did the main 
speaker speak?  Line 9 

  

15. How long did President 
Lincoln speak?  Line 9 

  

16.   

Did President Lincoln 
quickly put his speech 
together or put some 
time into preparing for 
it?  Line 10 

  

17. 
What made the victory 
at Gettysburg a special 
event?  Line 11 

  

18. 
What was Lincoln’s 
decision to focus on the 
specific battle in his 
speech?  Line 12 

  

19. 
To which historical 
document did Lincoln 
refer during his speech?  
Line 13 

  

20.  
In the historical 
document, which two 
principles did Lincoln 
especially stress?  Line 13 

  

21. 
Lincoln spoke of a new 
birth of what for the 
nation?  Line 14 

  

22. 
What word in line 14 
indicates that Lincoln’s 
message was short?  
Line 14 

  

23. 
What did President 
Lincoln hope to 
reshape?  Line 14 

  

24. What did Lincoln want 
to transform? Line 15 

  

25. Was Lincoln satisfied 
with his speech?  Line 16 

  

 

 RI.9-10.1.02 Recognize inferential textual evidence. 
RI.9-10.1.01 Recognize explicit textual (word-for-word) 
evidence. 
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Close Reading of a Webpage – Part 2T ANSWER KEY    
 
What to do:  Answer each of the questions below and then determine whether the evidence you cited is 
inferential (implied) or explicitly (right there) stated in the document. 

 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is 
the textual evidence.) 

What kind 
of 

evidence? 
(E for explicit, I for 

inferential) 

1. 

Does this passage refer 
to the beginning, 
middle, or end of the 
Battle of Gettysburg? 
Cite the evidence in 
your answer.  Line 1 

The end of the battle.  I 

2. 
How many soldiers were 
wounded, missing, or 
dead?  Line 1 

More than 51,000. E 

3. 

Of the total number of 
soldiers wounded, 
missing, or dead, how 
many were Confederate 
soldiers?  How many 
were Union soldiers?  
Line 1 

There was no telling. I 

4. 
In which kind of graves 
were many dead 
soldiers laid?  Line 2 

Makeshift graves on the battlefield. E 

5. 
Who determined that 
land be purchased as a 
burial site for the 
deceased soldiers? Line 3 

Governor Andrew Curtin E 

6. Who was in charge of 
the land purchase? Line 3 

David Willis E 

7. 
In line 4, what is meant 
by the phrase “proper 
burial site”?  Line 4 

A burial site dedicated to the dead; not just any 

place. 
E 

8. 
How many acres were 
purchased for the 
cemetery?  Line 4 

17 acres E 

9. 
Who was the landscape 
architect for the 
cemetery?  Line 5 

William Saunders E 

10. 
On which date was the 
cemetery dedicated?  
Line 6 

November 19, 1863 E 
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11. 
Who was the main 
speaker for the 
dedication?  Line 7 

Edward Everett E 

12. Why was the main 
speaker chosen?  Line 7 

Foremost orator E 

13. 
In what capacity was 
Lincoln invited to speak?  
Lines 7-8 

Chief executive of nation E 

14. How long did the main 
speaker speak?  Line 9 

2 hours E 

15. How long did President 
Lincoln speak?  Line 9 

2 minutes E 

16.   

Did President Lincoln 
quickly put his speech 
together or put some 
time into preparing for 
it?  Line 10 

He put time and thought into it. E 

17. 
What made the victory 
at Gettysburg a special 
event?  Line 11 

Victory at Gettysburg coincided with the nation’s 

birthday. 
E 

18. 
What was Lincoln’s 
decision to focus on the 
specific battle in his 
speech?  Line 12 

There was larger significance in the war. E 

19. 
To which historical 
document did Lincoln 
refer during his speech?  
Line 13 

The Declaration of Independence E 

20.  
In the historical 
document, which two 
principles did Lincoln 
especially stress?  Line 13 

Liberty and equality E 

21. 
Lincoln spoke of a new 
birth of what for the 
nation?  Line 14 

Freedom E 

22. 
What word in line 14 
indicates that Lincoln’s 
message was short?  
Line 14 

Brief E 

23. 
What did President 
Lincoln hope to 
reshape?  Line 14 

Aims of war E 

24. What did Lincoln want 
to transform? Line 15 

War to union and freedom E 

25. Was Lincoln satisfied 
with his speech?  Line 16 

No, expressed disappointment E 
 

 RI.9-10.1.02 Recognize inferential textual evidence. 
RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 
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Close Reading of a Webpage – Part 3   Name ______________________ 

A Letter from Everett to Lincoln 

 
Abraham Lincoln was the second speaker on November 19, 1863, at the 

dedication of the Soldiers' National Cemetery at Gettysburg. Lincoln 

was preceded on the podium by the famed orator Edward Everett, who 

spoke to the crowd for two hours. Lincoln followed with his now 

immortal Gettysburg Address. On November 20, Everett wrote to 

Lincoln: “Permit me also to express my great admiration of the 

thoughts expressed by you, with such eloquent simplicity and 

appropriateness, at the consecration of the Cemetery. I should be glad, if I could flatter myself that I 

came as near to the central idea of the occasion, in two hours, as you did in two minutes.” 

Paragraph and picture retrieved from http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx, November 5, 2011. 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is the 
textual evidence.) 

What kind 
of evidence? 

(E for explicit, I for 
inferential) 

1. 
Of the two speakers at 
the dedication of the 
cemetery, did Lincoln 
go first or second? 

  

2. What is the name of 
the cemetery? 

  

3. 
What was the name of 
the famed orator who 
spoke? 

  

4. 

The passage states, 
“Lincoln followed with 
his now immortal 
Gettysburg Address.”  
What does this mean? 

  

5. 
What did the famed 
orator think of Lincoln’s 
speech? 

  

 

 

RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 

RI.9-10.1.02 Recognize inferential textual evidence. 

 

http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx
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Close Reading of a Webpage – Part 3T ANSWER KEY 

A Letter from Everett to Lincoln 

 
Abraham Lincoln was the second speaker on November 19, 1863, at the 

dedication of the Soldiers' National Cemetery at Gettysburg. Lincoln 

was preceded on the podium by the famed orator Edward Everett, who 

spoke to the crowd for two hours. Lincoln followed with his now 

immortal Gettysburg Address. On November 20, Everett wrote to 

Lincoln: “Permit me also to express my great admiration of the 

thoughts expressed by you, with such eloquent simplicity and 

appropriateness, at the consecration of the Cemetery. I should be glad, if I could flatter myself that I 

came as near to the central idea of the occasion, in two hours, as you did in two minutes.” 

Paragraph and picture retrieved from http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx, November 5, 2011. 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is the 
textual evidence.) 

What kind 
of evidence? 

(E for explicit, I for 
inferential) 

1. 
Of the two speakers at 
the dedication of the 
cemetery, did Lincoln 
go first or second? 

2nd E 

2. What is the name of 
the cemetery? 

Soldier’s National Cemetery E 

3. 
What was the name of 
the famed orator who 
spoke? 

Edward Everett E 

4. 

The passage states, 
“Lincoln followed with 
his now immortal 
Gettysburg Address.”  
What does this mean? 

It was such a great speech nobody can forget it. I 

5. 
What did the famed 
orator think of Lincoln’s 
speech? 

That is was an amazing speech. E 

 

 

RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 

RI.9-10.1.02 Recognize inferential textual evidence. 

 

http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx
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Activity 6T 

Close Reading of the Gettysburg Address 
 
L.9-10.6 Acquire and use accurately general academic and domain specific words and phrases, sufficient at the college and 

career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word 
or phrase important to comprehension or expressions. 

 
L.9-10.6.01 Identify important words in a text. 
 
L.9-10.6.02 Identify words in a text that are confusing. 
 
 

 

10 minutes Independent Reading of the Gettysburg Address 

  5 minutes Level of Difficulty 

  5 minutes Teacher Read Aloud 

20 minutes Mark the Text   

 

Now that students have some background knowledge and a 

little practice with marking a text using the informational 

piece from the Library of Congress, it’s time to move on to the 

close and critical reading of the Gettysburg Address.  This may 

be a difficult text for many students, so don’t be shy about 

taking it slow.  

 

1. Independent Reading: Have students, on their own, 

read the text, “Gettysburg Address”.  Remind students 

of the two-minute speech you mentioned earlier.  Tell 

students they’ll be reading that speech.  Of course, 

they will have more than two minutes to read it.  

Remind students to mark their papers while they read. 

 

2. Level of Difficulty: After students read the text, ask them how they did.  Was the passage 

hard for them to read?  Easy to read?  Have students make a note on their papers about 

whether the reading was easy, medium, or hard.  Let students know that you will be 

helping them learn to handle any challenging text they come across. 

 

3. Teacher Read Aloud. Read the Gettysburg Address to students.  Don’t stop along the way 

– we want students to simply begin to get the gist of what the address is about.  We 

want them to hear the words and the tone of the piece. 

 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

34 
 

You may also want to read this again, having students read with you. 

 

4. Mark the text. 
 

Now it’s time for students to more systematically mark the text in the 

Gettysburg Address.  Don’t forget to explicitly model this with students, as 

they are learning the strategy.  Check for understanding along the way so 

you know that all of your students are with you.  Remind students that 

sometimes you mark a text when you are given questions to answer.  But 

most of the time you mark the text to keep your brain active and engaged 

while you read.  

 

 

While marking the text for the Gettysburg Address, have 

students circle (or highlight) important words in the text as 

well as any words they do not yet know or find confusing.  

(Remember that another good thing a reader does is to 

recognize when they don’t know something.)  When someone 

marks a word they do not yet know, they are marking a word 

that needs more work. 

 
 

Students will need structure and scheduled reminders from you to use their “Marking the Text” 

reference guide.  Consider building time into your lesson plans to have students do this.  The 

more often students refer to this guide and the more often they are asked to mark their text, 

the quicker they will remember to do the “marks” on their own. 
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Four score and seven years ago our fathers brought forth on this continent, a new 1 

nation, conceived in Liberty, and dedicated to the proposition that all men are 2 

created equal.  3 

 4 

Now we are engaged in a great civil war, testing whether that nation, or any 5 

nation so conceived and so dedicated, can long endure. We are met on a great 6 

battlefield of that war. We have come to dedicate a portion of that field, as a final 7 

resting place for those who here gave their lives that that nation might live. It is 8 

altogether fitting and proper that we should do this. 9 

 10 

But, in a larger sense, we cannot dedicate—we cannot consecrate —we cannot 11 

hallow—this ground. The brave men, living and dead, who struggled here, have 12 

consecrated it, far above our poor power to add or detract. The world will little 13 

note, nor long remember what we say here, but it can never forget what they did 14 

here. It is for us the living, rather, to be dedicated here to the unfinished work 15 

which they who fought here have thus far so nobly advanced. It is rather for us to 16 

be here dedicated to the great task remaining before us—that from these 17 

honored dead we take increased devotion to that cause for which they gave the 18 

last full measure of devotion—that we here highly resolve that these dead shall 19 

not have died in vain—that this nation, under God, shall have a new birth of 20 

freedom—and that government of the people, by the people, for the people, shall 21 

not perish from the earth22 

The Gettysburg Address 
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Activity 7T 
Close Reading of the Gettysburg Address 
 

 

50 minutes Close Reading of the Gettysburg Address  

 

 
 

Materials 

Handout, The Gettysburg Address 

 

Provide students with a copy of the handout, Close Reading of the 

Gettysburg Address.  

 

Show students how the questions on the handout are set up.  Model how to 
complete the handout by working with Questions 1 and 2.  Check for 
understanding to make sure students are ready to complete the handout 
independently. 
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Activity 7T ANSWER KEY  
Close Reading of the Gettysburg Address 
 
What to do:  The purpose of this activity is to give you a chance to think very deeply about the 

Gettysburg Address.  You’ve already marked the text.  Now you’ll learn what the author wanted to 

say by close reading of the text.  You’ll be going through the text line by line and answering 

questions that will help you think deeply. 
 

Paragraph 1 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is 
the textual evidence.) 

What kind of 
evidence? 

(E for explicit, I for 
inferential) 

1. 

In line 1, score means 
twenty.  When you have 
a number next to the 
word score, you 
multiply it.  So four 
score would be four 
times twenty.  How 
many years ago was 
Lincoln talking about? 

Here, Lincoln tells his listener when the country was 
founded. (Students have the clues they need to 
calculate the year.  They have been told that score 
means twenty years, and they have been given the 
data of Lincoln’s speech as 1863.  So, the year 1863 – 
87 (four score and seven) = 1776. 
 
Lincoln took the audience back to 1776, the year our 
nation was founded. 

E 

2. 
Who are the “fathers” 
mentioned in Line 1? 
(Our fathers is not the 
answer.) 

Let students know that these details will be addressed 
later more thoroughly. For now, though, keep it 
simple – that all we know about “our fathers” from 
this sentence is that they started something new.  

Some students may recall the phrase “founding 
fathers” which is a nice inference here, since Lincoln 
identifies these people as “those who brought forth a 
new nation” some time ago.  

Point out to students that one important thing about 
reading carefully is that it helps to get a basic 
comprehension of a sentence before looking to 
understand every detail. 

Lines 1-2:  Our founding fathers started a new nation. 

I 

3. 
In line 1:  What does it 
mean to bring 
something forth? 

To bring over, to bring about, to bring something 
forward, to make something happen 

I 

4. 
In line 1:  What 
continent was Lincoln 
talking about? 

North America I 

5. What is meant by a new 
nation? Lines 1-2 

United States; our country I 
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6. What does the term, 
conceived mean? Line 2 

To start. To begin. I 

7. 
What does the phrase, 
“conceived in Liberty” 
mean?  Line 2 

The ideas are founded in freedom.  To emerge in 
Liberty. 

I 

8. 
What does the term, 
“dedicated” mean?  
Line 2 

To devote to one thing. I 

9. 
What does the term, 
“proposition” mean?  
Line 2 

To bargain I 

10. 
What does the phrase, 
“dedicated to the 
proposition” mean?  
Line 2 

He will do whatever to get what he wants I 

11. “All men are created 
____.”  Lines 2-3 

equal E 

12. 

What is Lincoln saying is 
significant about 
America?  Is he saying 
that no one has been 
free or equal before?  
So what is new?  Lines 
1-3 

Answering this question will force students to pay 
attention to two things that Lincoln says – that this 
nation is “conceived in Liberty” (that is, the people 
who founded it freely chose to dedicate themselves 
to a claim – it was not forced upon them ) and 
“dedicated to the proposition that all men are created 
equal.”  (One way to help students grasp the force of 
Lincoln’s words is to ask them to consider what would 
be different if the proposition changed – what if the 
nation were dedicated to the opposite, i.e., that some 
people are better than others?) 
 
Students need to grasp the structure of the sentence: 
these two phrases modify and describe the “new 
nation.”  

I 

13 
Summarize the three 
ways in which the 
nation is new.  Lines 1-3 

The nation (1) did not exist before, (2) was made 
through free choice, and (3) is dedicated to a specific 
idea – “all men are created equal.” 

E 

14. What important thing 
happened in 1776? 

This question, of course, goes beyond the text to 
explore students’ prior knowledge and associations. 
Students may or may not know that the Declaration of 
Independence was issued in 1776, but they will likely 
know it is a very important date – one that they 
themselves have heard before. Something very 
important happened on that date.  

It’s okay to mention the Declaration, but the next step 
is to discover what students can infer about 1776 from 
Lincoln’s own words now in front of them. 

I 
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15. 

What does Lincoln tell 
his audience in the first 
sentence about what 
happened 87 years ago?  
What is the impact of 
Lincoln referring to such 
a famous date?  Line 1 

Students should now be able to draw on the 
knowledge that they have gained from reading the 
second part of Lincoln’s sentence. They should be able 
to infer: Lincoln says that in 1776 “our fathers” freely 
chose to begin a new nation dedicated to the principle 
that all men are created equal.  

It is enough for students, at this point, to recognize 
that Lincoln frames his remarks within a very 
important context, the beginning of the country, and 
an idea on which the country was based. Students 
should learn to pay close attention to how any author 
chooses to begin. 

 

Paragraph 2 

16. Who is “we”?  Line 5 The people of the USA. I 

17. What does the term 
engaged mean?  Line 5 

To go into I 

18. What is a civil war?  
Line 5 

War in the same nation I 

19. 

What is the meaning of 
“testing that nation, or 
any nation so conceived 
and so dedicated, can 
long endure?  Lines 5-6 

To see if it can hold up I 

20. 
Who is met on a great 
battlefield of that war? 
Lines 6-7 

The people I 

21. 

What does the phrase, 
“We have come to 
dedicate a portion of 
that field, as a resting 
place for those who 
gave their lives that the 
nation might live” 
mean?  Lines 7-8 

That the field is now a cemetery I 

22. 

What impact does 
starting the second 
paragraph with “now” 
have on its meaning?  
Line 5 

Probe students to clarify their understanding of the 
shift in time created by beginning the paragraph with 
“now”—that Lincoln is no longer speaking about 1776 
but 1863.  

I 

23. 

When Lincoln says the 
nation was “so 
conceived and so 
dedicated” what is he 
referring to?  What is 

Students need to draw on what they have learned 
from the first sentence; that is, this country was 
conceived in liberty and dedicated to the principle that 
all men are created equal. Without the phrase, Lincoln 
would only be talking about the survival of a specific 

I 
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the point including the 
phrase “or any nation 
so conceived and so 
dedicated”?  What 
would the sentence 
mean without it?  Line 6 

place, the nation founded in 1776 (“that nation”).  

With the phrase, he says the question is not just the 
survival of that nation – but any nation built on the 
same principles. Lincoln says that what is at stake in 
this war is not just the freedom and quality in this 
country, but the possibility that one could build a 
country on these ideals.  

What is being tested is not just a specific place, but the 
viability of a set of ideals. 

24. 
What if Lincoln had 
used the verb “start” 
instead of “conceive”?  
Line 6 

Conceive means not only to start something, or to give 
birth, but also to think of or imagine something (it may 
be necessary to give students the second meaning of 
“conceive” as thinking since it is difficult to infer).   
 
The impact of Lincoln choosing “conceive” is 
significant, since in one word it captures the idea that 
the founding of the country was the beginning of a 
place and a big idea – that “all men are created equal.” 
 

I 

Paragraph 3 

25. 
What is the impact of 
starting the paragraph 
with “but”? 

Students need to draw on what they have learned 
from the first sentence; that is, this country was 
conceived in liberty and dedicated to the principle 
that all men are created equal. Without the phrase, 
Lincoln would only be talking about the survival of a 
specific place, the nation founded in 1776 (“that 
nation”). With the phrase, he says the question is not 
just the survival of that nation – but any nation built 
on the same principles. Lincoln says that what is at 
stake in this war is not just the freedom and quality in 
this country, but the possibility that one could build a 
country on these ideals. What is being tested is not 
just a specific place, but the viability of a set of ideals. 

I 

26. 
What does Lincoln 
describe as the impact 
of those who fought at 
Gettysburg? 

Students should comprehend the literal meaning of 
Lincoln’s words—that those who fought have 
sanctified the graveyard more than speeches ever 
could. He says the world will not forget their actions, 
and that the words people say today are less 
important. (Students might notice that the fact is, 
everyone now remembers Lincoln’s words at 
Gettysburg, and that is something worth discussing 
later.)  

E 

27. 
What does the word 
“rather” mean in this 
sentence? 

“Rather” is an important word to make sure students 
recognize and grasp, as Lincoln’s speech pivots at this 
point to make the positive case for what those who 

E 
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are listening can do in comparison to what he just said 
his speech cannot do. Rather than being focused on 
dedicating the field, which they “cannot do” they 
should be dedicated to “the great task remaining.” 

28. 

How does Lincoln use 
the idea of “unfinished 
work” to assign 
responsibilities to his 
listeners? 

Lincoln accomplishes this in part by refocusing the 
audience from the work of honoring the dead to the 
“unfinished work” of fighting for the nation’s survival. 
The word “unfinished” is important; it suggests that 
the people who died were working on a project that 
remains undone. It further suggests that while they 
are finished, or dead, their work is not.  The final 
challenge to the listeners is that they can’t consider 
their work done with a funeral—the listener now has 
bigger work to do. Lincoln traces the possibility of a 
new birth arising out of the funeral, but only if the 
listeners complete the unfinished work. 

E 

29. 

What four specific ideas 
does Lincoln ask his 
listeners to commit 
themselves to at the 
end of his speech? 

It is worth going through each point with some care.  
1. “Increased devotion to that cause” What 
cause is this? The cause is to preserve the nation.  
2. “to resolve that these dead shall not have died 
in vain” What would it take to ensure that those 
who died accomplished something? Lincoln implies 
that the living need to ensure that they win the 
fight, so that those who have already died did not 
die having accomplishing nothing. The unfinished 
work includes the fact that the struggle continues 
for a new birth of freedom.  
3. “that this nation should have a new birth of 
freedom” According to the address, when was this 
nation’s first birth of freedom? In the first line of 
the address, Lincoln describes the birth of freedom 
in this country in 1776.  
4. “That government… shall not perish from the 
earth” What if Lincoln ended before this last 
phrase, and ended with a “new birth of freedom?” 
Lincoln ends his speech generalizing his defense of 
self-government to apply across the globe (“the 
earth”). This returns to the theme of day one, the 
speech is not only about the survival of a place, but 
an idea. 

E 

 
RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 

RI.9-10.1.02 Recognize inferential textual evidence. 
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Activity 7       Name ________________________ 
Close Reading of the Gettysburg  
 
What to do:  The purpose of this activity is to give you a chance to think very deeply about the 

Gettysburg Address.  You’ve already marked the text.  Now you’ll learn what the author wanted to 

say by close reading of the text.  You’ll be going through the text line by line and answering 

questions that will help you think deeply. 
 

Paragraph 1 

# Question 
Answer with Evidence 

RI.9-10.1.05  Analyze what the text says explicitly as well as inferentially. 
RI.9-10.1.06  Identify details and examples in an informational text. (This is 
the textual evidence.) 

What kind of 
evidence? 

(E for explicit, I for 
inferential) 

1. 

In line 1, score means 
twenty.  When you have 
a number next to the 
word score, you 
multiply it.  So four 
score would be four 
times twenty.  How 
many years ago was 
Lincoln talking about? 

 

 

2. 
Who are the “fathers” 
mentioned in Line 1? 
(Our fathers is not the 
answer.) 

. 

 

3. 
In line 1:  What does it 
mean to bring 
something forth? 

  

4. 
In line 1:  What 
continent was Lincoln 
talking about? 

  

5. What is meant by a new 
nation? Lines 1-2 

  

6. What does the term, 
conceived mean? Line 2 

  

7. 
What does the phrase, 
“conceived in Liberty” 
mean?  Line 2 

  

8. 
What does the term, 
“dedicated” mean?  
Line 2 

  

9. 
What does the term, 
“proposition” mean?  
Line 2 
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10. 
What does the phrase, 
“dedicated to the 
proposition” mean?  
Line 2 

  

11. “All men are created 
____.”  Lines 2-3 

  

12. 

What is Lincoln saying is 
significant about 
America?  Is he saying 
that no one has been 
free or equal before?  
So what is new?  Lines 
1-3 

   

13 
Summarize the three 
ways in which the 
nation is new.  Lines 1-3 

  

14. What important thing 
happened in 1776? 

  

15. 

What does Lincoln tell 
his audience in the first 
sentence about what 
happened 87 years ago?  
What is the impact of 
Lincoln referring to such 
a famous date?  Line 1 

  

Paragraph 2 

16. Who is “we”?  Line 5   

17. What does the term 
engaged mean?  Line 5 

  

18. What is a civil war?  
Line 5 

  

19. 

What is the meaning of 
“testing that nation, or 
any nation so conceived 
and so dedicated, can 
long endure?  Lines 5-6 

  

20. 
Who is met on a great 
battlefield of that war? 
Lines 6-7 

  

21. 

What does the phrase, 
“We have come to 
dedicate a portion of 
that field, as a resting 
place for those who 
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gave their lives that the 
nation might live” 
mean?  Lines 7-8 

22. 

What impact does 
starting the second 
paragraph with “now” 
have on its meaning?  
Line 5 

  

23. 

When Lincoln says the 
nation was “so 
conceived and so 
dedicated” what is he 
referring to?  What is 
the point including the 
phrase “or any nation 
so conceived and so 
dedicated”?  What 
would the sentence 
mean without it?  Line 6 

  

24. 
What if Lincoln had 
used the verb “start” 
instead of “conceive”?  
Line 6 

  

Paragraph 3 

25. 
What is the impact of 
starting the paragraph 
with “but”? 

  

26. 
What does Lincoln 
describe as the impact 
of those who fought at 
Gettysburg? 

  

27. 
What does the word 
“rather” mean in this 
sentence? 

  

28. 

How does Lincoln use 
the idea of “unfinished 
work” to assign 
responsibilities to his 
listeners? 
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29. 

What four specific ideas 
does Lincoln ask his 
listeners to commit 
themselves to at the 
end of his speech? 

  

 
RI.9-10.1.01 Recognize explicit textual (word-for-word) evidence. 

RI.9-10.1.02 Recognize inferential textual evidence. 
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A Close Reading 
of the 

Gettysburg Address 
  
 

 
 
 

Building Vocabulary 
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Implementation Task 3 
Vocabulary 
 
 
What are some of the ways you’ve used vocabulary in the past? 

 
 
 
 
 
 

 
 
Complete this quick survey to get the big picture of your general use of vocabulary with students. 
 

 

To what extent do I 

Little 
Extent 

1 2 3 4 

A 
Great 
Extent 

5 

1. 
Have students keep vocabulary words in an organized way in a 
course notebook? 

     

2. Have students keep vocabulary words on note cards?      

3. 
Have students work with their vocabulary words ten or more 
times during a unit? 

     

4. 
Provide students with a way to assess their own learning of 
words? 

     

5. Use Frey’s technique for vocabulary?      

6. Directly teach vocabulary words to my students?      

7. 
Use pair review – such as the Motor Mouth review – to give 
students opportunities to talk about the words they are 
learning? 

     

8. Use word sorts?      

9. Use mystery word of the week (What’s my word?)?      

 
Analysis Questions 
 

1. Based on your data, for which items are you already implementing to a great extent? 

 
 

 
2. For which items do you want to improve this school year? 

 
 

 
3. Is vocabulary part of your school improvement plan? _________________________ 
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4. If vocabulary is part of the improvement plan, make a note of what you are expected to do here. 
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Implementation Task 4 
Determine Which Vocabulary Words to Teach Directly 
 
One of the challenges we have when working with students is determining which vocabulary words we will 
directly teach to students.  There are so many words we need students to know.  Those that are most 
important, we need to directly teach.  But how do we know which words are the most important?   
 
Anita Archer (2008) provides guidance in selecting words for direct, explicit instruction.  She recommends 
reviewing the words to determine: (1) Is the word likely unknown to our students? (2) Is the word critical to 
making meaning in the text?  (3) Is the word likely to be encountered in the future?  A word that meets all 
three criteria is a good candidate for direct teaching. 
 
So we’ll apply these criteria to the vocabulary words in our units. 
 
Following is an example of how to determine the importance of the vocabulary for A Close Reading of the 
Gettysburg Address.   A blank version of this follows so you can determine the most important words to 
teach directly.                                                 the words at the top of column four aren’t centered….please adjust. 
 

Word Description

Likely 

Unknown?

Critical to 

Meaning 

in Text?

Likely to be 

Encountered 

in Future?

Words in 

All Three 

Columns

advanced
When something is advanced, it means it moved forward.  It progressed from one place to 

another or one stage to another. X X X X

Civil War
A civil war is a war among the citizens of the same country.  The Civil War in America was a 

war between people who lived in the northern states versus those in the southern states. X X X X

consecrate If somebody consecrates a place, he or she has declared it as sacred. X X X X

conceived
When something is conceived, it comes together in your mind.  When you come up with 

an idea, you conceived that idea. X X X X

continent A continent is a large global land mass.  We live on the continent called North America. X

dedicated

When something is dedicated, it is committed to a goal or cause.  When a Veteran’s 

Cemetery is dedicated, a group of people come together to commit the space for the 

purpose of honoring dead soldiers.
X X

endure

When you endure something, you keep going on even when the going gets tough.  In the 

case of the Civil War, soldiers endured when they kept going on even though they 

suffered without enough food, water, shelter or clothes.  When you endure something, 

you stay with it even if it is hard.

X

engage When you engage in something, you enter into it.  X

fitting/proper

When something is fitting or proper, it is suitable or appropriate.  A bikini is not a proper 

outfit for an evening wedding. A few remarks about a person who has just died are 

appropriate at a funeral.  A few remarks about the grocer down the street are not.
X

hallow When something is hallowed it is sacred. X

highly
When you highly resolve something, you put emphasis on it.  You commit to it to a great 

extent. X

liberty When people have liberty, they have freedom.  Liberty is another word for freedom. X X
measure The measure of something is the amount. X

nobly When you act nobly, you act according to the finest character. X
note When you note something, you notice it. X

perish When something perishes, it dies.  Perish means die. X
proposition A proposition is an idea that you share with others in hopes of them agreeing to it. X X X X

resolve When you resolve something you make a firm decision about what to do. X X X X

score

Score means twenty years.  When speeches and writings of the past used phrases such as 

four score and seven years ago, it’s a more elegant way of saying eighty-seven years ago.   

One score is twenty years.  Two score is forty years (2 x 20 years).  Three score is 60 years (3 

x 20 years).  Four score is 80 years (4 x 20 years).

X

sense When you make sense of something, you figure out its meaning. X X

in vain
When somebody does something in vain, whatever they did, didn’t work out.  Nothing 

was accomplished. X  
 

Based on this chart, there are six words that should be explicitly taught to students.  These are the words in 
the last column; those that meet all three criteria.  The six words are advanced, Civil War, consecrate, 
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conceived, proposition, and resolve.  If we are working on the notion of directly teaching about ten 
vocabulary words each week, we can tell that we can increase the number of words.  Since this unit will last 
about eight days or so, let’s plan to include ten to fifteen words to be directly taught to students.  You’ll use 
the information in the chart you complete to make those decisions. 
 
Now, using the chart below, determine those words that are most important to directly teach to students.  
Note that the results of your chart may differ from those in the example as your professional judgments 
may differ from those of the unit authors. the words at the top of column four aren’t centered….please adjust. 
 

Word Description

Likely 

Unknown?

Critical to 

Meaning 

in Text?

Likely to be 

Encountered 

in Future?

Words in 

All Three 

Columns

advanced
When something is advanced, it means it moved forward.  It progressed from one place to 

another or one stage to another.

Civil War
A civil war is a war among the citizens of the same country.  The Civil War in America was a 

war between people who lived in the northern states versus those in the southern states.

consecrate If somebody consecrates a place, he or she has declared it as sacred.

conceived
When something is conceived, it comes together in your mind.  When you come up with 

an idea, you conceived that idea.

continent A continent is a large global land mass.  We live on the continent called North America.

dedicated

When something is dedicated, it is committed to a goal or cause.  When a Veteran’s 

Cemetery is dedicated, a group of people come together to commit the space for the 

purpose of honoring dead soldiers.

endure

When you endure something, you keep going on even when the going gets tough.  In the 

case of the Civil War, soldiers endured when they kept going on even though they 

suffered without enough food, water, shelter or clothes.  When you endure something, 

you stay with it even if it is hard.

engage When you engage in something, you enter into it.  

fitting/proper

When something is fitting or proper, it is suitable or appropriate.  A bikini is not a proper 

outfit for an evening wedding. A few remarks about a person who has just died are 

appropriate at a funeral.  A few remarks about the grocer down the street are not.

hallow When something is hallowed it is sacred.

highly
When you highly resolve something, you put emphasis on it.  You commit to it to a great 

extent.

liberty When people have liberty, they have freedom.  Liberty is another word for freedom.

measure The measure of something is the amount.

nobly When you act nobly, you act according to the finest character.

note When you note something, you notice it.

perish When something perishes, it dies.  Perish means die.

proposition A proposition is an idea that you share with others in hopes of them agreeing to it.

resolve When you resolve something you make a firm decision about what to do.

score

Score means twenty years.  When speeches and writings of the past used phrases such as 

four score and seven years ago, it’s a more elegant way of saying eighty-seven years ago.   

One score is twenty years.  Two score is forty years (2 x 20 years).  Three score is 60 years (3 

x 20 years).  Four score is 80 years (4 x 20 years).

sense When you make sense of something, you figure out its meaning.

in vain
When somebody does something in vain, whatever they did, didn’t work out.  Nothing 

was accomplished.  
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Analysis Questions 

1. Which words will be those that will be directly taught to students?  

 

 

 

 

 

 

2. How will you make sure students have time to learn and work with the vocabulary? 
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Word Description

Likely 

Unknown?

Critical to 

Meaning 

in Text?

Likely to be 

Encountered 

in Future?

Words in 

All Three 

Columns

advanced
When something is advanced, it means it moved forward.  It progressed from one place to 

another or one stage to another. X X X X

Civil War
A civil war is a war among the citizens of the same country.  The Civil War in America was a 

war between people who lived in the northern states versus those in the southern states. X X X X

consecrate If somebody consecrates a place, he or she has declared it as sacred. X X X X

conceived
When something is conceived, it comes together in your mind.  When you come up with 

an idea, you conceived that idea. X X X X

continent A continent is a large global land mass.  We live on the continent called North America. X

dedicated

When something is dedicated, it is committed to a goal or cause.  When a Veteran’s 

Cemetery is dedicated, a group of people come together to commit the space for the 

purpose of honoring dead soldiers.
X X

endure

When you endure something, you keep going on even when the going gets tough.  In the 

case of the Civil War, soldiers endured when they kept going on even though they 

suffered without enough food, water, shelter or clothes.  When you endure something, 

you stay with it even if it is hard.

X

engage When you engage in something, you enter into it.  X

fitting/proper

When something is fitting or proper, it is suitable or appropriate.  A bikini is not a proper 

outfit for an evening wedding. A few remarks about a person who has just died are 

appropriate at a funeral.  A few remarks about the grocer down the street are not.
X

hallow When something is hallowed it is sacred. X

highly
When you highly resolve something, you put emphasis on it.  You commit to it to a great 

extent. X

liberty When people have liberty, they have freedom.  Liberty is another word for freedom. X X
measure The measure of something is the amount. X

nobly When you act nobly, you act according to the finest character. X
note When you note something, you notice it. X

perish When something perishes, it dies.  Perish means die. X
proposition A proposition is an idea that you share with others in hopes of them agreeing to it. X X X X

resolve When you resolve something you make a firm decision about what to do. X X X X

score

Score means twenty years.  When speeches and writings of the past used phrases such as 

four score and seven years ago, it’s a more elegant way of saying eighty-seven years ago.   

One score is twenty years.  Two score is forty years (2 x 20 years).  Three score is 60 years (3 

x 20 years).  Four score is 80 years (4 x 20 years).

X

sense When you make sense of something, you figure out its meaning. X X

in vain
When somebody does something in vain, whatever they did, didn’t work out.  Nothing 

was accomplished. X

Activity 8T 
Working with Vocabulary 
 

L.9-10.4.03.02 Consult generalized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 
digital, to determine or clarify its precise meaning. (I use reference materials to help me figure out 
what the text means.) 

 

 

20 minutes Working with Vocabulary 

 
Materials 
Handout, Activity 8 – Working with Vocabulary 
 
Once you’ve identified the key words you’ll directly teach to students, it’s time to help students learn the 
words. 

 
1. Provide each student with the academic 

word list from the unit.  This becomes a 
reference tool for students. 

2. If this is near the beginning of the year, make 
sure students know how to use the word list. 

3. Read through the list of words with students 
and have them practice the pronunciation of 
each. 

4. Have students highlight the priority words.  
(These are the words you have chosen to 
directly teach.) This doesn’t mean the 
students don’t learn the other words, but 
they do know which words are the priority. 

5. Remind students to use this list any time 
they need it.  Give students ideas about how 
to use the list: (A) Use the list to study words 

at home. (B) Use the list to make vocabulary cards. (C) Have someone quiz them by read the 
definitions to them and asking them to come up with the word. (D) Refer to the list when reading 
the Gettysburg Address. (E) Refer to the list when completing the performance task for this unit. 

 
 

 

Note:  Remember that you can customize your master word list. 
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Activity 8      Name ____________________________ 
Working with Vocabulary 
 

 
L.9-10.4.03.02 Consult generalized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to 

determine or clarify its precise meaning. 
 
RI.9-10.4.03 Define words and phrases in context within a text. 
 
RI.9-10.4.13 Determine the connotative meanings of words in a text. (A word may connote more implied additional 

meanings of a text.) 

 

It sure helps knowing the vocabulary for things you read.  This is a list of vocabulary that will be helpful to 

you when reading the Gettysburg Address.  Use it while you are reading; it will help you determine the 

meaning of words you haven’t used before.  Use it after you’ve read the speech to help you figure out the 

meanings of words you didn’t know.  You are building a habit of how you’ll ‘do’ vocabulary on your own. 

 

advanced 
When something is advanced, it means it moved forward.  It progressed 
from one place to another or one stage to another. 

Civil War 
A civil war is a war among the citizens of the same country.  The Civil War in 
America was a war between people who lived in the northern states versus 
those in the southern states. 

consecrate If somebody consecrates a place, he or she has declared it as sacred. 

conceived 
When something is conceived, it comes together in your mind.  When you 
come up with an idea, you conceived that idea. 

continent 
A continent is a large global land mass.  We live on the continent called 
North America. 

dedicated 
When something is dedicated, it is committed to a goal or cause.  When a 
Veteran’s Cemetery is dedicated, a group of people come together to 
commit the space for the purpose of honoring dead soldiers. 

endure 

When you endure something, you keep going on even when the going gets 
tough.  In the case of the Civil War, soldiers endured when they kept going 
on even though they suffered without enough food, water, shelter or 
clothes.  When you endure something, you stay with it even if it is hard. 
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engage When you engage in something, you enter into it.   

fitting/proper 

When something is fitting or proper, it is suitable or appropriate.  A bikini is 
not a proper outfit for an evening wedding. A few remarks about a person 
who has just died are appropriate at a funeral.  A few remarks about the 
grocer down the street are not. 

hallow When something is hallowed it is sacred. 

highly 
When you highly resolve something, you put emphasis on it.  You commit to 
it to a great extent. 

liberty 
When people have liberty, they have freedom.  Liberty is another word for 
freedom. 

measure The measure of something is the amount. 

nobly When you act nobly, you act according to the finest character. 

note When you note something, you notice it. 

perish When something perishes, it dies.  Perish means die. 

proposition 
A proposition is an idea that you share with others in hopes of them 
agreeing to it. 

resolve When you resolve something you make a firm decision about what to do. 

score 

Score means twenty years. Speeches and writings of the past used phrases 
such as four score and seven years ago, because it was a more elegant way 
of saying eighty-seven years ago.   One score is twenty years.  Two score is 
forty years (2 x 20 years).   

sense When you make sense of something, you figure out its meaning. 

in vain 
When somebody does something in vain, whatever they did, didn’t work 
out.  Nothing was accomplished. 
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Implementation Task 5 
Direct Instruction for Core Vocabulary Words 

 
L.9-10.4.03.02 Consult generalized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to 

determine or clarify its precise meaning. 
 

 
Remember that we want to provide direct instruction for important vocabulary words.  Select words that 
are most important from a passage focusing on those that extend across content areas.  These words are 
categorized as academic words.   
 
The basic process for directly teaching a vocabulary word to students is: 
 

1. Introduce the word. 
2. Introduce the meaning of the word with a student-friendly explanation. 
3. Illustrate the word with examples and non-examples. 
4. Check for student understanding. 
5. Have students work with words on a regular basis. 

 
 
Analysis Questions 

1. How many words are on your list (Implementation Task 4) to be directly taught to students? 
 

2. If you are on a team with two or more who all teach this unit, how will you divide the work of 
preparing mini-lessons to directly teach the words to students? 

 
 
 
 
 
 

 
Tools for students to organize their words. 
As you teach words to students, you’ll want to have a plan to help students organize their words.  One way 
to do this is to have students keep vocabulary cards.  Another is a notebook. 
 
Tools for students to work with their words. 
Remember that students should have many opportunities to work with words.  Several examples for having 
students work with words include Motor Mouth, Five-Star Words, and What’s My Word?  We’ve included 
directions for each of these on the following pages. 
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Activity 9T 
Vocabulary Cards 
  
 
RI.9-10.4.13 Determine the connotative meanings of words in a text. 
 
Another important part of a student learning to use words is to give them many opportunities to work with 
the words.  Most ninth-graders won’t have their own strategies for taking ownership of learning words, so 
this is a good year to begin to teach them to be independent learners of words. 
 
A key strategy students should have – and part of the direct teaching of vocabulary – is that of having a 
system for organizing their words and then studying those words until they know them well. 
 
Of course, there are a number of ways to do this – including words in a notebook and the old standby, 
vocabulary cards. 
 
Vocabulary Cards 
This old standby still works – especially if you have students actually use the cards once they have made 
them.  You see, we often have students make vocabulary cards, but then we don’t build the use of those 
cards into our lessons. 
 
Lesson:  How to Set Up Vocabulary Cards 
 
Determine how you want students to set up their words. 
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A note about the visuals on the cards.  You can have students create or find their own visuals, but you can 
also give them ideas.  Students who are not familiar with the English language will need ideas.  Struggling 
students might need ideas.  Students for whom concepts are completely new might need ideas.  Don’t be 
shy about helping them out. 
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Now that students have their vocabulary cards, we want to make sure they have many opportunities to 
work with words.  For example, have students revisit the cards when they are reading various texts and 
have them make notes about where the word was used in whichever passage you are using.  The visual 
below shows how information from the Gettysburg Address has been added to the vocabulary card for the 
word, advanced. 
 

 
 
Having students add to their vocabulary cards during the year helps students see other uses of the words. 
 

TO ADD 
 
esson:  How to Study the Cards 
Lesson:  Five-Star Words 
 
How to use the cards. 
How add information to the cards. 
How to study the cards 
Five-star words. 
 

Remember to use the www.engageny.org for additional ideas to incorporate 
vocabulary throughout your units.  Choose several ideas that work for you and 
your students.  
 

 

http://www.engageny.org/
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Activity 10T 
Vocabulary Work – Motor Mouth 

 
RI.9-10.4.13 Determine the connotative meanings of words in a text. 
 

 

10 minutes Motor Mouth Review 

 
 
There are many tools you can use to help students become comfortable with words and their meanings.  
One is called Motor Mouth, a technique that gets students talking about words they are learning. 
 
Motor Mouth 
One of the ways to use the vocabulary cards is to have students talk about the words. 
 

. 
 
Click here for the PowerPoint.  The PowerPoint includes directions and 
the slides you can use with students during this activity.  (As always, the 
slides are customizable to suit your needs.) 
 

http://datadeb.files.wordpress.com/2011/12/motor-mouth-review-
gettysburg-address-words.pptx  

 
 
  

http://datadeb.files.wordpress.com/2011/12/motor-mouth-review-gettysburg-address-words.pptx
http://datadeb.files.wordpress.com/2011/12/motor-mouth-review-gettysburg-address-words.pptx


CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

60 
 

Activity 11T 
Vocabulary Work – What’s my word? 
 
RI.9-10.4.13 Determine the connotative meanings of words in a text. 
 

 

 

Variable Time What’s my Word? 

 
 
Mystery Word of the Week/What is my word?  
 
First, choose the most important words from the week.  For each day of the week, write a sentence that 
has the mystery word left out. 
 
Present the sentences to students on the designated day of the week. (Students can write these sentences 
in their notebooks filling in the word they think will work.) 
 

 
 
 
At the end of the week, students will have five clues.  Each sentence can be completed with the same word.  
In the above sentences, the word is advanced – one of the words from the Gettysburg Address. 
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This example uses simple text. The next uses more challenging text.   
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The following example uses more challenging text. 
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Website resource for finding challenging text in a sentence’s length. 
http://in-a-sentence.com 

 
 

Homework Idea: Have students randomly select a word from the unit glossary.  Students then make a 
PowerPoint slide with five sentences to test on others. (This activity would work as a 
warm-up, too. 

http://in-a-sentence.com/
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Activity 12      Name_________________________ 
How to Trace a Word in a Text 
 

RI.9-10.2.04 Analyze how the central idea of a text emerges, is shaped, and refined by specific details. 

 

 

__ minutes Wordle Research 

 
 
When writers write, you can sometimes figure out the most important message (central idea of a text) by 
how often the writer uses a word – or different forms or meanings of the words. 
 
Think about the Gettysburg Address.  How would you figure out which words are most important?  Are 
there any words that are used more than others in the speech? 
 
One way to figure this out is to simply find words that seem to stick out at you as repeat words and/or 
ideas and jot them down.  Then count how many times the word appears.  (This is easy to do if someone 
gives you the word.  But what if you had to figure it out yourself?) 
 
And what if the document is ten pages long?  It would be much harder to determine the key words, so you 
might want to use a search box.  If you’re using word, or a PDF, you can also type the word in the search 
box to see where that word appears throughout the text.  LINK TO HOW TO DO THIS. 
 
There’s another way to do this.  It’s called Wordle, and you’ve likely used it.  We’ll use Wordle to help us 
determine what stands out in this passage.  LINK TO HOW TO DO THIS.  LESSON – HOW TO USE WORDLE. 
 
What to do: 

1. Go to wordle.net. 
2. Hit Create a Wordle. 
3. Copy all of the text for the Gettysburg Address into the box in Wordle.  Hit create.  Give it a few 

seconds to process and soon you’ll have a Wordle. 
 
Here’s one example of a finished Wordle for the Gettysburg Address. 
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Remember that Wordle is more than a pretty picture.  It’s also a research tool to help you determine the 
most important or priority words in a text. 
 
 
 
 
It’s your turn to make a Wordle.  Make one and then copy it in the space below. ( This assumes that the 
document is being delivered to students digitally.) 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Now you know what the top word in the Gettysburg Address is.  Write it here ____________________. 
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Activity 13T 
The Use of Words in the Gettysburg Address 

 
L.9-10.5.01.05 Determine the connotative meanings of words in a text. (The connotative meaning of a word is an implied 

additional meaning of a word.  Some words have more than one meaning depending on how you use them.) 
 
L.9-10.5.01.06 Determine the impact of word choices on meaning and tone in a text. 

 
 

 

__ minutes The Use of Words in the Gettysburg Address 

 
Materials 
Handout, The Gettysburg Address (set up in a horizontal format) 
 
Provide each student with a clean copy of the Gettysburg Address.  On the next page you’ll find one in a 
horizontal format designed with space for writing notes.  Download the PowerPoint slides if you’re ready 
to use with students as you guide them through this lesson. 
 

 
 
Your next step is to go through the Gettysburg Address and highlight all of the places where the word 
dedicate(ed) is used.  Remember, we’re working on the author’s message – what the author thinks is 
important. 
 
Think about it: 
When you are reading something and a key word appears over and over, pay attention!  These words are 
important and can help you figure out what the text means. 
 

L.9-10.5.01.05 Determine the connotative meanings of words in a text. (The connotative meaning of a word is an implied 
additional meaning of a word.  Some words have more than one meaning depending on how you use them.) 

The Gettysburg Address 
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L.9-10.5.01.06 Determine the impact of word choices on meaning and tone in a text. 

 
Now here’s what’s interesting.  Sometimes an author will use the same word, but use it slightly differently.  
Or the author will use an important word next to or near other words. 
 
Help students figure out what the author thinks is important by studying words the author used – going 
through this step by step.  Try using these three steps with your students to see how they work for you. 
 
Step 1:   Find the important words in the text. 
Step 2: Figure out which of two ways the author is using the term (single sense or two or more senses). 
Step 3: Look at the words around the important words to see what connections you can make. 

 
Step 1: Find the important words in the text. 
First, you’ll want to see if there are any words that seem to be important.  The word, dedicate, is in the 
passage six times.  That’s a clue from the author that the word dedicate is pretty important.  Our Wordle 
revealed that dedicate/dedicated is an important word in the passage – so let’s figure out why this is so.  
Highlight the words dedicate and dedicated.  
 

 
 

 

Check for Understanding 

The Gettysburg Address 
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1. How do you figure out the important words in a text? 
2. What is the reason for finding important words? 
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Let’s do a quick vocabulary lesson.  Dedicate is a vocabulary word in this text. 
 
When the author makes a sentence with the word, that word becomes a term.  So in the example, dedicate 
is the word.  And when the word is used in a sentence, it is a term.  This passage has six terms for the word 
dedicate.  When people ask you about a term, they want to know how it is being used in the sentence – 
where the word is used.  
 

 
 

Check for Understanding 
1. What is a term? 
2. When does a word become a term? 
3. What is a vocabulary word? 
4. What is the difference between a word and a term? 
5. How many terms related to dedicate are in this passage? 

 

The Gettysburg Address 
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Step 2: Figure out which of two ways the author is using the text (single sense or two or more senses). 
 
So we’ve highlighted the words that seem to stand out to you. 
 
Now we can ask a question:  Did the author use the word dedicate in a single sense throughout?  Or did the 
author use words in two or more senses – shifting his meaning from place to place? 
 
To figure this out, read the sentences with the term, dedicate.  Does it seem that the term is used in the 
same way every time? (No, so there must be more than one sense.)  
 
Okay, we now know that the author uses two or more senses of the word.  Now there’s more work to do.  
 

 
 

Check for Understanding with Students 
1. What does the word, sense, mean? 
2. What does it mean for an author to use a single sense throughout a text? 
3. What does it mean for an author to use two or more senses in a text? 

The Gettysburg Address 
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Since the word has more than one sense, we can look at the words around the term, dedicate, to see if 
there are patterns, uses, or relationships.  
 
Step 3: Look at the words around the important terms to see what connections you can make. 
 
 

 
 
So it seems that there on other words that are around the term, dedicate, and it looks like there are more 
repeated words. 
 
Conceive 
Consecrate 
Devotion 
 
Remember to show students how to figure this out.  These three words are “unusual” words – and they’re 
all repeated.  The author is making some sort of a point here – we’ve got to make sure students learn to 
figure out what it is. 

The Gettysburg Address 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

72 
 

Sometimes patterns and relationships between words will jump out at you.  Sometimes they won’t.  You’ve 
just got to keep up with it.  In this case, we can draw a line to show the different words to which dedicated 
is connected.  
 

 
 

The Gettysburg Address 
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One thing you can do to help you think through the text is to mark your text even more.  Then you can 
work to think through the relationships.  Use jot notes to help you.  
 

 
We seem to have a pattern of using the word dedicate with other words.  These other words are 
conceived, consecrate, and devote.  We’ve marked the paper with lines, circles, words, and additional jot 
notes.   
 
You can leave this like it is – or further organize your ideas into a chart form. 

The Gettysburg Address 

 

The Gettysburg Address 
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We can chart information to help us see relationships between the words dedicate, conceived, consecrate, 
and devotion.  
 

Dedicate 

Words in the passage 
similar to dedicate 
(Dedicate is tied to 
these verbs in the 

text.) 

Meaning 

1st time used 
Line 2 

Conceived 
Line 2 

Point out that the first two instances of “dedicated” are closely 
linked to “conceived,” and discuss how the latter shades the 
meaning of “dedicated” when applied to the proposition being 
defended (“all men are created equal”). So, here “dedicated” 
expresses how the country is founded, or based on an idea or 
ideal. 

2nd time used 
Line 6 

Conceived 
Line 6 

3rd time used 
Line 7 

Consecrate 
Line 11 

Students should then identify how the meaning of “dedicate” 
shifts the next two times it is used with and linked now to the 
word consecrate rather than conceive. The meaning of 
“dedicate” shifts to a very specific kind of religious action – 
consecrating the ground of the fallen dead by dedicating the 
field to their memory. This meaning gives dedicate a specifically 
religious connotation – to consecrate ground is to render it 
sacred.   Additionally, the subject doing the action, performing 
the dedication, shifts from the nation to the assembled crowd. 

4th time used 
Line 11 

Consecrated 
Line 13 

5th time used 
Line 15 

Devotion 
Line 18 

Lincoln finally links dedication to “devotion to the cause for 
which they gave their life.” The last meaning of the word 
“dedicate” relates to the intensity of personal commitment, the 
notion of “dedicate” as exclusive, full devotion. Students should 
see how the last two instances of “dedicated” link together the 
way Lincoln used the word in the first paragraph—connecting 
the action of the listeners on that day to the greater ideal of 
preserving the principle of self-government. This analysis lays 
the foundation for students successfully negotiating the 
culminating essay. 

6th time used 
Line 17 

Devotion 
Line 19 
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Activity 14T  

Power in Words 
 
WI.9-10.2.04 Analyze how the central idea of a text emerges, is shaped and refined by specific details. 

 

 

35 minutes Power of Words 

 
A writer might use the same word differently in a single passage. Each word is carefully chosen to highlight 
the author’s purpose and enhance tone and meaning. The details around a word impart subtle shades of 
meaning.  
Order a set of sentence strips from least to most powerful use of the word ‘dedicate’.  

 
 

The Gettysburg Address 
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Step 1 
Write the sentences in which the word is used. 
 
Step 2 
Determine if there is some sort of pattern in the sentences (e.g., less powerful use to more powerful use).  
Explain your thinking for the pattern. 
 
Circle the details in each sentence and then use the details to help you determine the impact. 
 
 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

77 
 

 

 
 

Four score and seven years ago our fathers brought forth on this continent; a new 1 

nation, conceived in Liberty, and dedicated to the proposition that all men are 2 

created equal.  3 

 4 

Now we are engaged in a great civil war, testing whether that nation, or any 5 

nation so conceived and so dedicated, can long endure. We are met on a great 6 

battlefield of that war. We have come to dedicate a portion of that field, as a final 7 

resting place for those who here gave their lives that that nation might live. It is 8 

altogether fitting and proper that we should do this. 9 

 10 

But, in a larger sense, we can not dedicate—we cannot consecrate —we cannot 11 

hallow—this ground. The brave men, living and dead, who struggled here, have 12 

consecrated it, far above our poor power to add or detract. The world will little 13 

note, nor long remember what we say here, but it can never forget what they did 14 

here. It is for us the living, rather, to be dedicated here to the unfinished work 15 

which they who fought here have thus far so nobly advanced. It is rather for us to 16 

be here dedicated to the great task remaining before us—that from these 17 

honored dead we take increased devotion to that cause for which they gave the 18 

last full measure of devotion—that we here highly resolve that these dead shall 19 

not have died in vain—that this nation, under God, shall have a new birth of 20 

freedom—and that government of the people, by the people, for the people, shall 21 

not perish from the earth. 22 

The Gettysburg Address 
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Now is a good time to have students add to their handout, Marking the Text, as shown below.  

See the notes in red.  The idea here is for students to continue to make notes on their cards – 

notes they’ll want to remember when they mark a text. 
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Activity 15T   

The Gettysburg Address in My Words  
 
 
RI.9-10.1.05 Analyze what the text says explicitly as well as inferentially. 

 

 

50 minutes The Gettysburg Address in My Words 

 
In this lesson, students will work on what the text says by paraphrasing the text in their own words. 

1. Provide students with the handout. 
2. Model with students how to complete the handout.  Model with the first two items having 

students show their work while you check for understanding. 
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Activity 15       Name __________________________ 

The Gettysburg Address in My Words 
 
 
RI.9-10.1.05 Analyze what the text says explicitly as well as inferentially. 

 
What to do:  Read the Gettysburg Address line by line and sentence by sentence.  Rewrite each 
sentence in your own words.  Go back to any notes you have to help you.  If this is hard for you, keep at 
it.  Writing ideas in your own words is hard work. 
 
 

The Gettysburg Address In My Words 
 
Four score and seven years ago our 
fathers brought forth on this continent, 
a new nation, conceived in Liberty, and 
dedicated to the proposition that all 
men are created equal.  
 
Now we are engaged in a great civil 
war, testing whether that nation, or 
any nation so conceived and so 
dedicated, can long endure.  
 
We are met on a great battlefield of 
that war.  
 
We have come to dedicate a portion of 
that field, as a final resting place for 
those who here gave their lives that 
that nation might live. 
 
It is altogether fitting and proper that 
we should do this. 
 
But, in a larger sense, we cannot 
dedicate—we cannot consecrate —we 
cannot hallow—this ground.  

The brave men, living and dead, who 
struggled here, have consecrated it, far 
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above our poor power to add or 
detract. The world will little note, nor 
long remember what we say here, but 
it can never forget what they did here. 

It is for us the living, rather, to be 
dedicated here to the unfinished work 
which they who fought here have thus 
far so nobly advanced.  

It is rather for us to be here dedicated 
to the great task remaining before us—
that from these honored dead we take 
increased devotion to that cause for 
which they gave the last full measure 
of devotion—that we here highly 
resolve that these dead shall not have 
died in vain—that this nation, under 
God, shall have a new birth of 
freedom—and that government of the 
people, by the people, for the people, 
shall not perish from the earth. 

 

Now that you have rewritten each sentence in your own words, it’s time to use 
those words to write a summary – that’s right, also in your own words.  Don’t try 
to write every sentence – just write the most important ones. 
 

RI.9-10.2.12 Use the key details of a text to write an accurate summary that is free of personal opinions or feelings. 
 
W.9-10.2 Write informative explanatory texts to examine and convey complex ideas, concepts, and information 

clearly and accurately through the effective selection, organization, and analysis of content. 
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Activity 15T ANSWER KEY     

The Gettysburg Address in My Words 
 
 
RI.9-10.1.05 Analyze what the text says explicitly as well as inferentially. 

 
What to do:  Read the Gettysburg Address line by line and sentence by sentence.  Paraphrase each 
sentence in your own words.  Go back to any notes you have to help you.  If this is hard for you, keep at 
it.  Writing ideas in your own words is hard work. 
 
 

The Gettysburg Address In My Words 
 
Four score and seven years ago our 
fathers brought forth on this continent, 
a new nation, conceived in Liberty, and 
dedicated to the proposition that all 
men are created equal.  
 
Now we are engaged in a great civil 
war, testing whether that nation, or 
any nation so conceived and so 
dedicated, can long endure.  
 
We are met on a great battlefield of 
that war.  
 
We have come to dedicate a portion of 
that field, as a final resting place for 
those who here gave their lives that 
that nation might live. 
 
It is altogether fitting and proper that 
we should do this. 
 
But, in a larger sense, we cannot 
dedicate—we cannot consecrate —we 
cannot hallow—this ground.  

The brave men, living and dead, who 
struggled here, have consecrated it, far 

87 years ago our fathers brought this 

continent to a nation in Liberty. 

We are in a Civil War, testing whether we 

will come out. 

We are one on a field of war. 

We have dedicated a portion as a 

graveyard. 

It is right to do this. 

In the bigger picture 
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above our poor power to add or 
detract. The world will little note, nor 
long remember what we say here, but 
it can never forget what they did here. 

It is for us the living, rather, to be 
dedicated here to the unfinished work 
which they who fought here have thus 
far so nobly advanced.  

It is rather for us to be here dedicated 
to the great task remaining before us—
that from these honored dead we take 
increased devotion to that cause for 
which they gave the last full measure 
of devotion—that we here highly 
resolve that these dead shall not have 
died in vain—that this nation, under 
God, shall have a new birth of 
freedom—and that government of the 
people, by the people, for the people, 
shall not perish from the earth. 

 

Now that you have rewritten each sentence in your own words, it’s time to use 
those words to write a summary – that’s right, also in your own words.  Don’t try 
to write every sentence – just write the most important ones. 
 

RI.9-10.2.12 Use the key details of a text to write an accurate summary that is free of personal opinions or feelings. 
 
W.9-10.2 Write informative explanatory texts to examine and convey complex ideas, concepts, and information 

clearly and accurately through the effective selection, organization, and analysis of content. 

 

87 years ago, our fathers brought this nation to liberty.  We are 

in a Civil War, testing whether we will come out whole on this 

field of war.  The bigger picture is that the dead did not die in 

vain.  It is for us to avenge the dead soldiers and finish this war. 
Ryan Dickason 

 

The soldiers have fought, and the war will 

be remembered. 

It is time for the living to finish the war. 

It is for us to avenge the soldiers and finish 

the war in the same devotion as the dead 

soldiers. 

Responses by Ryan Dickason, grade 9 
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Activity 16      Name ___________________________ 

Bell Ringer: Find It! 

Add Standard. 

 

__ minutes Find It! 

 

Add directions. 

Although his speech lasted merely two minutes and consisted of only 270 words, Lincoln’s Gettysburg 
Address is packed with quality writing. 

Find This Write the line number and answers in the spaces below. 

When you contrast something, 
you look for differences.  
Locate an instance of an 
effective and powerful 
contrast. 

 

Lincoln goes beyond ordinary 
contrast and incorporates a 
double contrast in the same 
sentence. Find it. 

 

Consonance is the repetition of 
the same consonant sound in 
quick succession. Locate an 
instance of consonance. 

 

Clustering in threes, or triples, 
is an effective speech 
mechanism; it creates cadence 
and rhythm.  Identify a triple. 

 

The speech includes 
alliteration—the repetition of 
the initial consonant sound. 
Locate it. 

 

The speech contains a call to 
action. Find it.  

 

The speech is filled with 
inspirational words. List three. 

 

Source:  Information for this exercise came from http://mannerofspeaking.org/2010/11/19/the-gettysburg-address-an-
analysis/ 

http://mannerofspeaking.org/2010/11/19/the-gettysburg-address-an-analysis/
http://mannerofspeaking.org/2010/11/19/the-gettysburg-address-an-analysis/
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Activity 16T 

Bell Ringer: Find It! 

Although his speech lasted merely two minutes and consisted of only 270 words, Lincoln’s Gettysburg 
Address is packed with quality writing. 

Find This Write the line number and answers in the spaces below. 

When you contrast 
something, you identify 
differences.  Locate an 
instance of an effective and 
powerful contrast. 

Line 8 
stating “those who here gave their lives that this nation might live” 

Lincoln goes beyond ordinary 
contrast and incorporates a 
double contrast in the same 
sentence. Find it. 

Lines 13-14 
“The world will little note, nor long remember what we say here” / “but 
it can never forget what they did here.” 

Consonance is the repetition 
of the same consonant sound 
in quick succession. Locate an 
instance of consonance. 

Line 7 
The letter “f”: battlefield; field; final; for; fitting. 

Clustering in threes, or 
triples, is an effective speech 
mechanism; it creates 
cadence and rhythm. Identify 
a triple. 

Line 11 
we cannot dedicate, we cannot consecrate, we cannot hallow this 
ground 

The speech includes 
alliteration—the repetition of 
the initial consonant sound. 
Locate it. 

Line 13 
“poor power” 

The speech contains a call to 
action. Find it.  

Line 17 
Lincoln calls on the audience to take on the “unfinished work” and “the 
great task remaining before us”. 

The speech is filled with 
inspirational words. List 
three.  

“dedicated”, “nobly”, “great”, “honored”, “devotion”, “highly resolve”, 
“God”, “birth” and “freedom”. 

 

Information for this exercise came from http://mannerofspeaking.org/2010/11/19/the-gettysburg-address-an-analysis/ 

 

http://mannerofspeaking.org/2010/11/19/the-gettysburg-address-an-analysis/
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A Close Reading 
of the 

Gettysburg Address 
  
 

 
 
 

Performance Task 
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Activity 17 T      

Performance Task 
 

 

15 minutes Introduce Students to Performance Task/Introduce Assessment Checklist 

20 minutes Graphic Organizer for Gettysburg Address Paper 

35 minutes In-class Time for Writing Paper 

30 minutes In-class Time for Peer Review and Editing 

15 minutes In-class Time to Review Results and Set Individual Improvement Goals 

50 minutes In-class Time for Interventions 

 

In the performance task for this unit, students will write an informational paper to a prompt 
related to the Gettysburg Address.  The prompt follows. 
 

 

 In the last paragraph of the Gettysburg Address, Lincoln shifts the focus 

of his speech away from what he says is its purpose at the end of the 

second paragraph.  What reasons does he give for the shift in focus?  

What does Lincoln think is the task left to those listening to his speech? 

 Use evidence from the text to support your analysis.  Formulate an 

answer to these questions in a thoughtful brief essay.  Use specific 

reasons and details to support your thinking. 

 Remember that it is okay to use your notes as you develop your essay. 

 

Remember that the following standard (unpacked) is weighted twice on the Assessment 
Checklist.  
 

W.9-10.2.B.11 

X2  
I provided facts and details to fully support my 

topic/thinking. 

 
Because of this weighting, we need to make sure students know the skill of providing facts and details to 

fully support their answers.  Thus, you may want to consider providing booster lessons for students.   

 

Examples of booster lessons: 

 How to write about facts and details in a paper. 

 How to cite facts and details correctly. 
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 How to know if you’ve cited enough facts and details in a paper to fully support your topic and 

thinking. 

 

Students have a number of supports to produce their writing, including the following graphic organizer.  

Use the graphic organizer to make your own notes about the prompt and how you see students 

answering it. 
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Activity 17T, Step 3 Graphic Organizer for Gettysburg Address Paper 
 

SENTENCE STARTERS 
W.9-10.1D I varied my sentences 
We can and the internal transition 
standard here, too. 
 

JOT NOTES Cite the evidence, jot down details and examples 

W.9-10.2.B.11 I provided facts and details to fully support my 
answers. 

W.9-10.2.B.03 I cited evidence in a manner that is easy to 
understand. 

W.9-10.2.A.04 I sequenced my ideas in a logical and organized 
way. 

W.9-10.1.A.09.01 I varied my word choices. 
 

WRITE THE DRAFT 

Include the overall theme of your 
paper. 
 
You can write the introduction last. 
 
Write a clear thesis statement. 

Introduction 
W.9-10.2.A.03 I wrote a clear topic statement. 

 
President Abraham Lincoln gave this speech. 
 

√Given at a cemetery in Gettysburg, Pennsylvania. 

 
In 2 minutes, he changed the focus of the country from 
___ to ___. 

At a historic cemetery in Pennsylvania, 

President Abraham Lincoln gave the 

Gettysburg Address.  In two minutes time, he 

changed the focus of our country from ___ to 

___. 

 

Note:  When modeling with students how to write 
their draft statements in this column, also show 
them how to keep track of the jot notes they’ve 
included by checking each off as they are used. 

In the first part 
 
For example 

 
Illustrates 
 
For instance 

 
To illustrate 

In the beginning of his 
speech, Lincoln... 
 
For example, Lincoln 
states 
 
The phrase, “__” 
illustrates what Lincoln 
thought 
 
In the Gettysburg 
Address, Lincoln . . . 

Details and examples to describe what was 
going on. 
Lincoln reminded people that the nation was built on 
Liberty. (Paragraph 1) 
 
He then helped people understand what is at stake: 
The nation did not exist before. 
It was made through free choice. 
It was dedicated to the idea that “all men are created 

In this historic speech, Lincoln reminded 

people that the nation was built on Liberty.  

In the first part of the speech, Lincoln 

illustrated what is at stake: the idea that the 

nation did not exist before; that the nation 

was made through free choice. 

 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

90 
 

 
In his speech, Lincoln… 

equal.” Additionally, he reminded people that our 

country was dedicated to the idea that “all 

men are created equal.” 

 

There are __ 
reasons 
 
Reasons for 
this 
 
The following 
reasons 
 
Lincoln argues 
that . . . 

While the beginning of 
the speech focused on 
____, the end of the 
speech did not. 
 
Reasons for this include 
 
Indeed it is highly likely 
that . . . 
 
Recognizing that . . . 

Reasons for a change in focus 
“Now we are engaged in a great Civil War” 
 
This is a large test for us as it would be for any nation – 
endurance. 
 
Move from 1776 to 1863. 
 
People have sacrificed to get the country where it is. 

Recognizing that “Now we are engaged in a 

great Civil War”, Lincoln shared that this is a 

large test for us as it would be for any 

nation. 

 Details and examples to describe the change 
Lincoln talks about a new focus in the last paragraph. 
 
New task: to ensure that soldiers have not died in vain. 
 
New task:  new birth of freedom – and that government 
of the people, by the people, and for the people will 
continue on. 
 
New task:  to not let the dead die in vain. 
 
New task:  to continue with democracy. 

Whereas the beginning of the speech 

addressed the beginning of our country, the 

end of the speech began to set the stage for 

keeping the country – keeping what we have.  

In his own words, Lincoln set out four new 

tasks.  These included: (1) to ensure that 

soldiers have not died in vain, (2) to 

recognize the new birth of freedom – and 

the idea that “government of the people, by 

the people, and for the people” will continue 

on, (3) to not let the dead die in vain, and 

(4) to continue with democracy. 
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In conclusion 
 
To summarize 
 
To conclude 
 
There is a difference between ___ 
and ____ 
 
The speech, The Gettysburg Address, 
matters because . . . 
 
The speech, The Gettysburg Address, 
is important because . . .  
 
Ultimately what is at stake here is . . . 

Conclusion 
W.9-10.2.E.05 I wrote a conclusion that ties my paper together. 

 
A speech for that time and now. 
 
Lincoln recognized the founding of our country. 
 
He honored those who gave the ultimate sacrifice. 
 
He set out some important tasks through this speech. 
(This speech moves the audience to action.  The speech 
provides direction and guidance to the audience. 

Lincoln gave a speech that recognized the 

founding of the country as well as its 

struggles – its growing pains.  He honored 

those who gave the ultimate sacrifice and 

encouraged the audience to look toward the 

future with some very specific and important 

tasks. 
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Unit Performance Task 

Gettysburg Address 
 

 

Name ___________________ 

 

Date ____________________ 
 

 
 
 
 
 
 
 
 
 
 
 

Student Workbook 
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Activity 17      Name _____________________________ 

Performance Task 

Informational Paper – Assignment and Guidelines 
 

In this performance task, you will have a chance to show how well you write about important ideas 

related to the Gettysburg Address.  During the unit, you have been thinking about what the whole 

speech means.  Now it’s time to show that you’re becoming an expert at thinking about and writing 

about the speech, Gettysburg Address. 

Your task is to write an essay to the following prompt: 

 

 In the last paragraph of the Gettysburg Address, Lincoln shifts the focus 

of his speech away from what he says is its purpose at the end of the 

second paragraph.  What reasons does he give for the shift in focus?  

What does Lincoln think is the task left to those listening to his speech? 

 Use evidence from the text to support your analysis.  Formulate an 

answer to these questions in a thoughtful brief essay.  Use specific 

reasons and details to support your thinking. 

 Remember that it is okay to use your notes as you develop your essay. 

 

 

Length of Paper 1-2 pages 

Paper Due 
You will be given time in class to work on your paper.  
Write the due date for this paper:  ________________________ 

Scoring Checklist for Informational Writing/Essay 

Document Type Microsoft Word 

 

Steps to Writing Your Informational Paper  

There are several steps you can follow to help ensure success on this writing assignment: (1) Mark the 

text in the prompt, (2) Review how the paper will be scored, (3) Figure out how you want to organize the 

paper, (4) Bring your thoughts together in the writing of the paper.  The steps follow: 
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Activity 17, Step 1 – Mark the text in the prompt. 

Mark the text in the prompt.  When you are asked to write an informational paper, the first thing you’ll 

want to do is to make sure you understand the prompt.  So always mark the text in the prompt to make 

sure you know exactly what is expected of you.  

 

Before you start writing, answer the following questions about the prompt: 

 

1. Which text will you be using for the basis of your essay? (See paragraph 1 of the prompt.) 

 

 

 

 

 

2. What two questions must you answer in your essay? (See paragraph 1 of the prompt.) 

 

 

 

 

 

3. Complete this statement:  Use specific reasons and __________________ to support your 

thinking. (See paragraph 2 of the prompt.) 

 

Activity 17, Step 2 – Review how your paper will be scored. 

 

Now that you understand your assignment, let’s think about 

what is important in an informational  paper.  Review the items 

on the Writing Checklist for an informational paper.  The 

writing checklist is on the next page.  

 

Look at the left-hand side of the checklist.  Any time you see a 

standard and ‘Look For’ that is weighted, that means the item 

counts more than the others.  These are the most important 

items for the list, so pay special attention to them when you 

write your paper. 

 

Note:  Do not wait for your teacher to go over this information 

with you.  Use it whenever you want.  Get to know the 

requirements on the assessment checklist and refer to it any 

time you write. 
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T S  

Unpacked 

Common Core 

Standard   
Look Fors 

W.9-10.1.A.09.01 

 

 

I answered the questions from the prompt:  What reasons 

does Lincoln give for the shift in focus?  What does Lincoln 

think is the task left to those listening to his speech?  

W.9-10.2.A.03   I wrote a clear topic statement. 

W.9-10.2.A.02   I stated the ideas clearly, concisely, and accurately. 

W.9-10.2.B.03  
 I cited evidence in a manner that is easy to understand. 

W.9-10.2.B.11 

X2 
 

 
I provided facts and details to fully support my 

topic/thinking. 

W.9-10.2.A.04  
 I sequenced my ideas in a logical and organized way. 

W.9-10.2.C.14   I stayed with the topic the whole way through my paper. 

W.9-10.2.C.05 

 

 
 

I used transitions within my paragraphs to make my ideas 

flow.  

W.9-10.2.C.04 

 

 
 

I used transitions between my paragraphs to make my 

ideas flow.  

w.9-10.1.D   I varied my sentences, especially in the way they begin. 

W.9-10.2.E.12 

 

 
I used complex, rather than simple sentences throughout 

much of my paper. 

W.9-10.2.D.01   I varied my word choices. 

W.9-10.1.F   I wrote a conclusion that ties my paper together. 

W.9-10.2.E.07 
 

 
I used the third person point of view throughout my 

paper. 

W.9-10.2.E.05   I used the Conventions of Standard English. 
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Note: Because this is a focus in the unit, providing facts and details is weighted in this checklist. 
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Activity 17, Step 3 – Figure out how you want to organize your thinking 

As you already know, a graphic organizer is a tool for helping you think about what you want to write.  

It’s a tool to help you bring your ideas together.  Did you know that you can customize a graphic 

organizer to exactly follow what the writing prompt asks you to do?  Here is a visual of the graphic 

organizer you will use to help you organize ideas for this assessment.  

 

 
 

In this activity, you will be working with a graphic organizer that has been designed especially for this 

prompt.  Notice that there are three columns.  The first column is called Sentence Starters because it 

provides ideas that will jump-start your thinking.  The second column is called Jot Notes.  This is where 

you will list the statements you want to use from the Gettysburg Address.  You can also add your own 

thoughts here, but remember that you want to list details and examples from the text.  (The details and 

examples count twice as much as other elements on your assessment checklist.) 

 

The third column is where you bring each part of your paper together, from the introduction all the way 

to the conclusion.  With short papers, this is a very good way to layout your first draft because you have 

your jot notes alongside your writing. 
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Check for Understanding 

What is the purpose of the sentence starters? 

 

 

 

What are ways to use the jot notes? 

 

 

 

 

 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

99 
 

Activity 17, Step 3 
Graphic Organizer for Gettysburg Address Paper 

 

Sentence STARTERS JOT NOTES Cite the evidence, jot down details and examples WRITE THE DRAFT 

Include the overall theme of your 
paper. 
 
You can write the introduction last. 

Introduction 
 

 

In the first 
part 
 
For example 
 
Illustrates 
 
For instance 
 
To illustrate 

In the beginning of 
his speech, Lincoln... 
For example, Lincoln 
states 
 
The phrase, “__” 
illustrates what 
Lincoln thought 

Details and examples to describe what was 
going on. 
 

 

There are __ 
reasons 
 
Reasons for 
this 
 
The following 
reasons 

While the beginning 
of the speech 
focused on ____, the 
end of the speech did 
not. 
 
Reasons for this 
include 

Reasons for a change in focus 
 

 

In contrast to the beginning of the 
speech 
 
Even though the beginning of the 
speech provided . . ., the end of the 
speech took it further 
 

Details and examples to describe the change 
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Whereas the beginning of the 
speech 
 
In contrast to the beginning of the 
speech 
 
Even though the beginning of the 
speech provided . . . ,  
 
Whereas the beginning of the 
speech . . . 
In conclusion 
 
To summarize 
 
To conclude 
 
There is a difference between ___ 
and ____ 
 
Impact statement 

Conclusion 
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Activity 17, Step D 
Write your paper 
 
By this time, you should have completed your prewriting on your graphic organizer.  Now 
you will take the information in the last column of the graphic organizer and copy and 
paste it into your word document.   This will become the rough draft of your paper. 
 
When writing a paper, you can’t just throw everything together.  A well-written paper 
will also be presented in a professional way.  There will be no fun fonts and crazy colors.  
Use the guidelines below to format your paper. 
 
 
Guidelines for Formatting Your Paper 
 

Cover Page 

Unit Performance Task 
Gettysburg Address 
Name 
Date 

Font Times New Roman 

Type Size 12 point 

Font Color Black 

Header 

Page numbers one-half 
inch from the top right 
preceded by your 
name.   
 

  Wahlstrom   5 

 

Margins 1.0” on all margins 

Spacing Double-spaced 

Citations MLA 
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A Close Reading 
of the 

Gettysburg Address 
  
 

 
 
 

Student Anchors 
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Implementation Task 6 
Scoring Student Papers 
 
Students have finished their writing piece and now it’s time to score the papers.  
Remember that there are two things we want to learn: 
 

 How are students progressing toward the standard? 

 What do I need to do to help students to continue their progress? 
 

In order to answer these questions, we’ll organize the data from each student’s paper. 
 

 

Teachers might wish to consider the following guidance with regards to evaluating the 
following prompt: 

What reasons does Lincoln give for the shift in focus? What does He think is the task left to 

those listening to his speech? 

 Look for essays that demonstrate knowledge of the basic structure of an essay. 
Students should have an introduction that gives some background information, 
identifies the speech and the speaker,  and ends with a thesis statement. Look 
for body paragraphs that include a topic statement and then include unified 
support for that topic with evidence from the text. Students should round out 
their essays with a conclusion that answers the ‘so what’, recapitulates the 
thesis, and reminds readers of the point of the essay. More sophisticated 
writers will use internal transitions and will provide connections between 
paragraphs to assist the reader in understanding the relationship of one 
paragraph to the next. 
  

 Look for student essays that address the question asked, i.e. focus on Lincoln’s 
reasons for shifting his focus from the dedication of the cemetery to “the great 
task remaining before” the country.  Students should understand that Lincoln 
views the dedication as an important moment, but sees the survival of the 
country as critical to the future. Students should be able to understand that 
Lincoln, as a leader of the Union, wants unity. Students might discuss Lincoln’s 
invoking the Declaration of Independence and the idea that the nation was built 
on liberty and equality—neither of which can exist in a nation that allows 
slavery.  
 

 Look for students to then address the second question: the task for Lincoln’s 
audience. Students should discuss Lincoln’s hope that his audience will 
remember the principles upon which the nation was formed.  
 

 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

104 
 

Student Sample - High 

 

Approximately15,000 citizens, union soldiers, and dignitaries gathered to dedicate 

the ground where over 45,000 American men on both sides of the Mason-Dixon Line 

gave their lives. At the time Abraham Lincoln spoke, only half of the shallowly buried 

bodies of fallen soldiers had been reinterred. The audience had stood and listened 

respectfully for well over two hours before Lincoln stood to deliver his two-minute 

address.  Like all of the men on the platform that day, Lincoln was invited to 

commemorate the most hallowed ground in America—the Soldiers’ National Cemetery. 

Just as the Battle of Gettysburg signaled a change in the direction of the war after a matter 

of a few days, Lincoln’s purposeful words, in the space of a few minutes, would change 

the direction of America’s future from destruction and division to rebuilding and 

reunifying.  

Lincoln makes his purpose clear: he doesn’t want the Civil War to result in the 

end of an America “conceived in Liberty and dedicated to the proposition that all men are 

created equal” (2).  In using those words, the president reminds his audience what 

Thomas Jefferson intended, and what Lincoln, himself, wants, for all Americans. Liberty 

and equality were central to the conception of America and the dividing and motivating 

forces for the Union and Confederate armies. Lincoln states that it is “fitting and proper” 

(9) to “dedicate a portion” (7) of the field on which so many died so that a new nation can 

be born. Lincoln reminds his audience that families on both sides of the battle believed in 

the freedom and equality they had fought the British for less than 100 years before. He 

pays tribute to the nobility of the battle while at the same time calling on his audience to 

ensure that the nation ‘delivered’ after the Revolutionary War “might live” (8). 
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President Lincoln finishes his speech by asking his listeners to dedicate 

themselves “to the great task remaining before” (17) them. He admonishes them to “never 

forget” (15) the cause for which men gave their lives. President Lincoln’s decision to 

incorporate words like “conceive” (2) and “new birth” (20) signal the care the new nation 

will require. He is careful not to offend those who oppose emancipation. He only briefly 

mentions “the brave men, living and dead, who struggled here” (12) because he wants the 

audience to take up a new cause—to find a common ground and commit themselves to 

preventing the death of the nation conceived by their forefathers.  Knowing his words 

would be widely published, Lincoln seizes the opportunity to call his national audience to 

action: uniting to rebuild a battle-weary nation and ensuring that “Government of the 

people, by the people, for the people, shall not perish from the earth” (21). 

As it turned out, the hallowed ground from which Lincoln spoke resulted in his 

countrymen finding a common ground on which to build the nation the founding fathers 

and later Lincoln hoped to establish. Three days, fifty thousand lives, two minutes, and 

270 words determined the nation’s fate. The national audience realized that regardless of 

their differences about freedom and equality, their principles and values were the same.  
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Student Paper - Medium 

 

People from all around Gettysburg came to dedicate the new cemetery. 

Some were politicians and some were soldiers. The Battle at Gettysburg killed a 

lot of soldiers and people wanted them to get buried properly.  Many people 

spoke that day, and President Abraham Lincoln was one of them. He was not the 

main speaker but he turned out to be the best speaker, even though his speech was 

very short. Halfway through his speech, Lincoln switched his purpose from 

dedicating the cemetery to finishing what the fallen soldiers could not.  

President Abraham Lincoln had good reasons for changing the purpose of 

his speech. He wanted people in the audience to remember that America must 

always be “dedicated to the proposition that all men are created equal” (Line 2).  

Since the war was about things like slavery, the president wanted people to see 

how much bad a war can cause. He wants the war to end so Americans can focus 

on something else. He wants America to have a new focus on “government of the 

people, by the people,” and “for the people”. (Line 21) He says it is “fitting and 

proper” to do so.  

Even though he only talked for a few minutes, President Lincoln took time 

to tell people that they had an important job to do. He reminds them that soldiers 

“struggled here” (Line 12) for what they believed in. He says, “us the living” 

(Line 15) have to be “dedicated to the unfinished work” (Line 15). The unfinished 

work he is talking about is making a better America.  

Even though he gave a very short speech, it worked. Americans worked 

together after the war was over. They forgot about slavery. They remembered 
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something more important. They remembered that their ancesters wanted America 

to  be a place where “ all men are created equal” (Line 3) 
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Student Paper - Low 

 

Many people came to honor the soldiers who died in the Battle of Gettysburg. 

Some bodies still weren’t buried when the president spoke. The president spoke second. 

He was not the main speaker that day. The president only spoke for two minutes. He 

came to help open a new cemetery for the dead soldiers. His speech was about the 

cemetery and about people working together to build America up.  

Lincoln changed his mind in the middle of his speech and started talking about 

other stuff. He said he did it because he wanted people to remember what America stands 

for. Lincoln said in America “all men are created equal”. He wanted people to stop 

fighting about slavery and start fighting for America. He thought if the war went on much 

longer America could be destroyed.  

Lincoln wanted the people in the cemetery to help him fix America. He said a lot 

of soldiers died fighting for what they wanted and now other people should start fighting 

for what is right. He said he knew it was a big job when he called it a “great task”. The 

great task is to finish the war and start making America strong again. If America gets 

strong again, the president knows it will “not perish from the earth”. 

Lincoln loved America. He wanted America to live. He gave a speech during the Civil 

war to make sure America would live a long time.  
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A Close Reading 
of the 

Gettysburg Address 
  
 

 
 

 
Data for the Performance Task 
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Implementation Task 7 
Organize Student Data from the Performance Task 
 
In order to tie intervention to the data, it is important to collect and organize data so it 
gives you what you need. 
 
When using either of the scoring tools provided in this unit, it is important to bring your 
individual student data together so you can get a feel for what to do next. 
 
The visual below shows an example of how you might set up your data when using the 
Assessment Checklist for Informational Writing.  This EXCEL template is available for you.  
To download the EXCEL file, click here. 
 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

111 
 

Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It Not Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It
Not 

Yet Got It Not Yet

Student 1

Student 2

Student 3

Student 4

Student 5

Student 6

Student 7

Student 8

Student 9

Student 10

Student 11

Student 12

Student 13

Student 14

Student 15

Student 16

Student 17

Student 18

Student 19

Student 20

Student 21

Student 22

Student 23

Student 24

Student 25

Student 26

Student 27

Student 28

Student 29

Student30

Student 31

Student 32

Student 33

Student 34

Student 35

Student 36

Student 37

Student 38

Student 39

Student 40

TOTAL NUMBER

TOTAL PERCENT

Conventions 

of Standard 

English

Logical 

Order

Focused on 

Topic 

Whole Way 

Through Transitions

Varied 

Sentences

Varied 

Word 

Choices

Wrote a 

conclusion

Identified 

Topic

Wrote Clear 

Topic 

Statement

Stated 

Ideas 

Clearly

Implications 

of Issue

Cited 

evidence 

correctly.

Facts and 

Details

 
 

As you can see from the chart, you will be able to quickly see how each student scored on each 
‘Look For’ and you’ll also be able to get an overview for your entire class on each ‘Look For’.  
This is invaluable when planning for interventions, as you’ll see in the next implementation task.  
But for now, capture the data for your class in the spreadsheet and then answer the questions 
that follow. 
 
Analysis Questions 
1. What number and percent of my class are on topic for writing an informational piece in 

response to a prompt?  How did you determine this? 

 
 

2X 



CLOSE READING OF THE GETTYSBURG ADDRESS – GRADE 9 ENGLISH 

112 
 

 

 
2. What number and percent of the students on our grade-level are on target?  How did you 

determine this? 

 
 
 

 
3. What number and percent of my class showed improvement? 

 

 

 

 

4. When looking at your class, which students are on target (Got it) for details and 
examples?  (This was the weighted standard, so look at it first.) 

 

 

 

 

5. What number and percentage of the students in your class “Got It” for details and 
examples? 

 

 

 

 

6. What number and percentage of the students in my class class scored “Not Yet”? 

 
 
 

 
 
 
Data reviewed and analyzed   _____________________________________ 
 
Results emailed or delivered to principal ____________________________ 
 
Signature _____________________________________________________ 
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Implementation Task 8 
How to Use the Data from the Rubric Results to Improve Student 
Learning 

 
Remember that one purpose of assessing students is to monitor the progress toward important 
writing standards.  Another purpose is to use the data from the assessment to help students to 
continue to improve in their learning. 
 
The chart below shows an example of how to use the results from this assessment to provide 
additional support for students.  The chart simply organizes students into two key categories – 
those who achieved “got it” and those who achieved “not yet”.  This allows you to see the 
names of individuals by their level of achievement on this part of the standard. 
 
Underneath the names are examples of things you can do to continue to move all students 
along.  This lets you and your students focus very specifically on what is important in the 
student’s writing. 
 
In this unit, a priority was given to the standard related to details and examples.  When you work 
with interventions, you focus on the parts of the larger standard with which students struggle. 
 

 
Details and Examples 
I provided facts and details to fully support my topic/thinking. 
 

Got It 
Provide these students with 

 reinforcement and extension activities. 

Not Yet 
Provide these students with 

direct instruction, more time, and more practice. 
Number of Students Percent of Students 

 
 

Number of Students Percent of Students 
 
 

List the names of students. 
Student A 
Student B 
Student C 
Etc. 
 

List the names of students. 
Student D 
Student E 
Student F 
Etc. 

Ideas for Reinforcement and Extension 

 Have this group of students work with 
students who need assistance. 

 Provide these students with more 
challenging details to find. 

 Have students find the details in more 
challenging text. 
 

 

Ideas for Interventions 

 Model with students how to find the details in 
things they read.   Think aloud as you work 
with students to show them how you find the 
details and examples. 

 Prepare an envelope with statements.  Some 
of the statements should represent details.  
Some should represent sentences without 
details.  Have students sort the sentences into 
two categories: those that are details and 
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those that are not details. 

 Prepare an envelope with details.  Include 
facts, statistics, quotes, and descriptive 
sentences.  Have the students sort the 
statements by the type of detail. 

 Show students how the word because leads to 
details.  When an author uses this word, the 
details often follow. 

 Help students learn to write details.  Give them 
an object and have them list as many details 
about the object as they can. 

 Give students plenty of practice in finding 
details and examples in things they read.  Have 
students place a “d” next to statements that 
are details and an “ex” next to statements that 
are examples.  Show students how to mark 
their text when finding details. 

 Have students use write short paragraphs 
using details – rather than a full-blown paper.  
Use short articles for this. 

 
Internet Resources 
http://www.sophia.org/packets/writing-relevant-
supporting-details  
This has a lesson about writing details in a 
paragraph.  The explanation includes a pdf file that 
has two paragraphs that place the details and 
examples in parentheses.   
 
http://www.sophia.org/packets/understanding-
main-idea-and-supporting-details-as- 
 
Content Card:  The Devil is in the Details 
http://datadeb.wordpress.com/2011/09/22/conten
t-card-details-details-details/  Use this as a 
reference tool for students. 
 
 

 
One of the things you may want to build into your curriculum schedule is an intervention day or 
two.  The purpose of an intervention day is to provide opportunities for these two groups of 
students to improve their skill on the standard.  We’ve built an intervention day into the overall 
schedule, but you may need more days depending on the number of students who are 
struggling. 

 
ADD GOAL-SETTING SHEET FOR STUDENTS 
REVIEW TEST RESULTS WITH STUDENTS 

http://www.sophia.org/packets/writing-relevant-supporting-details
http://www.sophia.org/packets/writing-relevant-supporting-details
http://www.sophia.org/packets/understanding-main-idea-and-supporting-details-as-
http://www.sophia.org/packets/understanding-main-idea-and-supporting-details-as-
http://datadeb.wordpress.com/2011/09/22/content-card-details-details-details/
http://datadeb.wordpress.com/2011/09/22/content-card-details-details-details/
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Implementation Task 9 
Unit Feedback – Teachers  

 
Please link to (SPECIFIC URL FOR THIS UNIT/ZOOMERANG) and complete the feedback form for 
this unit. 
 
 
Your feedback will be added to the feedback of other teachers who use this unit.  No names will 
be requested or used. 

 

To what extent did this unit 

Little 
Extent 

1 2 3 4 

A 
Great 
Extent 

5 

1. 
Provide adequate direction for you to implement the 
unit’s activities? 

     

2. 
Provide implementation tasks necessary to understand 
the intent of the unit? 

     

3. Provide support for assessment?      

4. Provide unpacked standards?      

5. Guidance for helping students read closely?      

6. Directly teach vocabulary words to my students?      

7. 
Use pair review – such as the Motor Mouth review – to 
give students opportunities to talk about the words they 
are learning? 

     

8. Use word sorts?      

9. Use mystery word of the week (What’s my word?)?      

 
 

 

To what extent are you aware that 

Little 
Extent 

1 2 3 4 

A 
Great 
Extent 

5 

1. This unit is optional to teach?      

2. This unit is customizable?      

3.       

4.       

5.       

6.       

7.       

8.       

9.       

 
 
Open-ended Questions 
What other supports do you need or want? 
What professional development topics would be helpful? 
Did you use word to customize these lessons? 
 
Closed-ended Questions 
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Activity 18T 
Unit Feedback – Students 

 
 

 

__ minutes Unit Feedback – Students  (Online Zoomerang Survey) 

 
As a part of the feedback process, we are interested in knowing what students thought about 
the unit.  So we’re going to ask them.  We’re asking you to provide a few minutes of class time 
for students to give their feedback.  Please remember that this survey is optional and not 
required of any student. 
 
There are a couple of ways to provide students with the URL for providing feedback:  (1) Provide 
students with the address by projecting it in the front of the classroom, (2) email the URL to your 
students, (3) post the link to the URL on your class website, and (4) copy this page, cut the cards, 
and distribute to students. 

 
 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 

We want your feedback! 
 

Please go to (URL) to provide your feedback 
for this unit. 

 
THE GETTYSBURG ADDRESS 
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DRAFT Rubric for Informational Writing to a Specific Question/Prompt 

  4 3 2 0 or 1 

Topic 

How well did you 
identify the topic? 

I Identified the topic with a clear 
topic statement. 
W.9-10.1.A.09.01 

  
I did not identify a 
topic for my paper. 

How well did you 
write a clear topic 
statement? 

I wrote a clear topic statement. 
W.9-10.2.A.03 

 
I wrote a topic 
statement, but it was 
not clear. 

I did not write a topic 
statement. 

 How well did you 
introduce your 
ideas? 

I introduced the topic    

Ideas 
How well did you 
state your ideas? 

I stated my ideas clearly, concisely, 
and accurately. 
W.9-10.1.A.02 

   

Evidence 
Details and 
Examples 

How well did you 
cite the text 
evidence? 

I correctly cited details and 
examples in the text.  (As Lincoln 
stated in his speech, “ . . .”) 
W.9-10.2.B.03 

  

I did not correctly cite 
the details in the text. 
Four score and seven . 
. . 

How well did you 
include enough 
details and 
examples to support 
your thinking (or 
point/topic, etc)? 

X2 

I chose enough evidence to directly 
support the points I made. (Each 
piece of evidence matched my 
point.) 
W.9-10.2.B.11 

I used way too many 
details including 
extraneous 
information. (More is 
not always better.) 

I used details and 
examples but they did 
not really support my 
points. 

I made my points but 
did not provide 
evidence from the text. 

Organization 

How well did you 
organize your ideas 
in a logical and 
organized way?  

I organized all of my ideas in a 
logical way.  
W.9-10.2.A.04 

  
I did not organize my 
ideas in a way that 
makes sense. 

Transitions 
How well did you 
use transitions? 

I used transitions within my 
paragraphs to make my ideas flow. 
W.9-10.2.C.05 

  
I did not use 
transitions within my 
paragraphs. 

I used transitions between my 
paragraphs to make my ideas flow. 
W.9-10.2.C.04 

  
I did not use 
transitions between 
my paragraphs. 
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Style 

How well did you 
vary your 
sentences? 

I varied my sentences, especially in 
the way they begin. 
W.9-10.1.D 

  
Most of my sentences 
began the same way. 

I used longer and more complex 
sentences rather than short and 
simple sentences. 
W.9-10.2.E.13 

I used a balance of 
longer and more 
complex sentences as 
well as simple 
sentences. 

I occasionally used 
longer and more 
complex sentences, 
but most of my paper 
is made of simple 
sentences. 

I used simple 
sentences throughout 
my paper. 
or 
I used fragments 
and/or run-on 
sentences. 

How well did you 
vary your word 
choices? 

I varied my word choices and 
remembered to use important 
words from the text. 
W.9-10.2.D.01 

  

I did not use important 
words from the text 
thus my writing is too 
general for an 
informational paper. 

Conclusion 

How well did you 
write your 
conclusion? 

I wrote a conclusion that ties my 
paper together.  The conclusion 
comes from and supports the 
information in my paper. 
W.9-10.2.F.04 

I wrote a conclusion 
but it didn’t tie my 
paper together. 

I restated my topic 
sentence for my 
conclusion. 

I did not draw a 
conclusion in my 
paper. 

How well did you 
bring together 
different sources in 
your conclusion? 

I made a logical conclusion from 
multiple sources that made 
connections between the sources. 

I made a logical 
conclusion from 
multiple sources, but I 
didn’t yet make 
connections between 
the sources. 

I made a conclusion by 
restating information 
from two sources. 

I did not draw a 
conclusion 
or 
I used only one source 
where more sources 
were required. 

Conventions 

How well did you 
use the conventions 
of Standard English? 
 
How well did you 
establish and 
maintain a formal 
style and objective 
tone? 

I wrote with an objective tone 
throughout my paper. 
W.9-10.2.E.06 

   

I used the third person point of view 
throughout my paper. 
W.9-10.2.E.07 

I used the third person 
point of view but 
didn’t maintain it 
throughout my entire 
paper. 

I used some 3rd person 
point of view but 
mixed up other points 
of view in my paper. 

I did not use a 3rd 
person point of view. 

I followed the Conventions of 
Standard English.  I demonstrated a 
strong grasp of the conventions of 

I demonstrated a good 
understanding of the 
conventions of 

I demonstrated a basic 
understanding of the 
conventions of 

I demonstrated a 
limited understanding 
of the conventions of 
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standard written English (e.g., 
spelling, usage, capitalization, 
punctuation, and paragraphing); the 
paper is basically error free. 
W.9-10.2.E.05 

standard written 
English (e.g., spelling, 
usage, capitalization, 
punctuation, and 
paragraphing); errors 
do not impair the 
paper’s readability. 

standard written 
English (e.g., spelling, 
usage, capitalization, 
punctuation, and 
paragraphing) ; errors 
sometimes impair the 
paper’s readability. 

standard English (e.g., 
spelling, usage, 
capitalization, 
punctuation, and 
paragraphing); many 
errors impair the 
paper’s readability. 
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     Name ________________________ 


