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Advanced Organizer 
for our work together 

Before Training After Training 

Agree Disagree Item Statements Agree Disagree 

1 The Common Core State Standards are a requirement in Michigan. 

2 The Publisher’s Criteria is most useful for publishers who design materials for schools and districts. 

3 The Common Core State Standards have six instructional shifts for ELA. 

4 Argument writing is a focus throughout the standards. 

5 The Common Core standards need to be unpacked before using them. 

6 
The Common Core standards are meant to be taught by the unpacked standards in a sequential 
manner. 

7 The internet has sufficient exemplars of units for teachers to use in their classrooms. 

8 Assessments for the ELA Common Core begin in school year 2014-2015. 

9 Implementing the Common Core State Standards requires a significant change in most schools. 

10 In most cases, when asked to write, students have to write TO a text. 

11 
The Smarter Balanced Assessment Consortia has samples of performance tasks that students will 
take. 

12 
The Smarter Balanced Assessment Consortia does not use the Common Core State Standards as 
the overall unifier for creating performance tasks. 

13 The Common Core State Standards have been field-tested. 

Name 
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“Stop asking me if we’re almost there! 

We’re FSI nomads, for crying out loud!” 



Developed and Presented by 

Deborah Wahlstrom 
www.datadeb.wordpress.com 

Successdeb@aol.com  

http://www.datadeb.wordpress.com/
mailto:Successdeb@aol.com


Implementation Tasks 

Helping schools implement the Common Core is a daunting 

task for schools and districts.  Implementation Tasks help 

teachers think through important pieces of the Common 

Core. 

 

• Identify the purposes and uses of an implementation 

task. 

• How to use of implementation tasks in a school or 

district. 

 

Unpacking the 
Common Core 

FSI staff know the importance of unpacking standards.  

Once districts have completed this, what should be their 

next steps? (Hint:  They should not be placed on the board 

as daily objectives.) 

 

• The parts of an unpacked standard (e.g, content cards, 

core vocabulary, etc.) 

• Working with the unpacked Common Core 

• Standards. 

Instruction 

One of the most important parts of the ELA standards is that 

of helping students closely read text.  But what is close 

reading really?  And what guidance should we give schools 

and districts for helping student closely read? 

 

• Define and identify close reading experiences. 

• Write close read questions. 

• Use templates to write questions that match the learning 

targets in the Common Core State Standards. 

Assessing the 
Standards 

The world of assessment is changing with the implementation 

of the CCSS.  But what are those changes?  And what are the 

most effective strategies for helping schools and districts with 

performance-based assessments? 

 

• How to design instructional supports for the SMARTER 

BALANCED assessments. 

• How to design benchmark assessments for the Common 

Core State Standards. 

 



The Gettysburg Address 



Basic Structure 
Common Core State Standards 

English Language Arts 









Overview of the 
Common Core 

State Standards 
for ELA 
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Text Complexity 
More challenging text 
from beginning of 
year to end and from 
one grade level to the 
next. 

R
EA

D
IN
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Examples of what students will know and be able to do: 
 
Understand more from and make fuller use of written 
materials, including a wider range of evidence to support an 
analysis. 
 
Make more connections about how complex ideas interact 
and develop within a book, essay, or article. 
 
Evaluate arguments and specific claims; assess whether the 
reasoning is valid and the evidence is sufficient; and as 
appropriate, detect inconsistencies and ambiguities. 
 
Analyze the meaning of foundational U.S. documents 
including the Declaration of Independence, the Preamble to 
the Constitution, and the Bill of Rights.  

Literary Text 

Informational Text 

Page 38 

Page 35 

Page 40 

Page 57 

Examples: Classic Myths and Stories · 
Contemporary Works of Literature · America’s 
Founding Documents · Foundational American 
Literature · Shakespeare  

Examples:  Research · Articles · Newspapers · 
Web Resources · Legal Documents · Public 
Documents · Seminal U.S. Documents · King’s 
“Letter from Birmingham Jail”, Declaration of 
Independence, the Gettysburg Address 

http://datadeb.files.wordpress.com/2011/09/ela-page-38.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-40.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-57.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-35.pdf


Argumentative 

40% 
 

Make an argument 
that is logical, well-
reasoned, and 
supported by 
evidence. 

Informational 

40% 
 

Conduct several 
research projects that 
address different 
aspects of the same 
topic, using more 
complex books, 
articles, and other 
sources. 

Narrative 

20% 
 

Write a literary analysis 
report, or summary 
that develops a central 
idea and a coherent 
focus and is well 
supported with relevant 
examples, facts, and 
details. 
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Timed Writings 
Write to a Text 
Short Focused Pieces 
Longer Pieces 

Research, Research, Research 

Page 47 

Page 46 

Page 45 

Reading and Writing Connections 

3 Types 

Grades 9-12 

http://datadeb.files.wordpress.com/2011/09/ela-page-47.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-46.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-45.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-41.pdf


S
P

EA
K

IN
G

 
L

ISTEN
IN

G
 

• Comprehension and 
Collaboration 

• Presentation of 
Knowledge and Ideas 

Individual 
Whole Group 
Small Groups 
Partners 
Formal Presentations 
Interpersonal Skills 
Integrate Information 
Use Media 
Use Visual Displays 

Anchor 
Standards 

Strands 

Examples of what students 
will know and be able to do: 
 
Respond thoughtfully to 
diverse perspectives; 
synthesizing comments, 
claims, and evidence made 
on all sides of an issue; and 
resolving contradictions 
when possible. 
 
Share research, findings, and 
evidence clearly and 
concisely. 
 
Make strategic use of digital 
media (e.g., animations, 
video, websites, podcasts) to 
enhance understanding of 
findings and to add interest. 

Page 48 

Page 50 

http://datadeb.files.wordpress.com/2011/09/ela-page-48.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-50.pdf
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• Conventions of Standard 
English 

• Knowledge of Language 
• Vocabulary Acquisition 

and Use 

Progressive Language Skills 
by grade level 

Anchor Standards - Strands 
Examples of what students 
will know and be able to 
do: 
 
Determine or clarify the 
meaning of words and 
phrases, choosing flexibly 
from multiple strategies, 
such as using context, 
Greek and Latin roots (e.g., 
bene as in benefactor or 
benevolent), patterns of 
words (conceive, 
conception, conceivable), 
and consult specialized 
reference materials (e.g., 
dictionaries, glossaries, 
thesauruses). 
 
Interpret figures of speech 
(e.g., hyperbole, paradox) 
in context and analyze their 
role in the written 
materials. 

Page 56 

http://datadeb.files.wordpress.com/2011/09/ela-page-51.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-55.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-54.pdf
http://datadeb.files.wordpress.com/2011/09/ela-page-56.pdf


The CCSS will 

bring 

Shifts in 

Instruction – so 

let’s see what 

those will be. 
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Happens 



What is a shift? 
Something moves 
 
Something changes 
 
Big shift vs. little shift 
 
Here-to-there kind of shift 
 
To put something aside and replace it 
with something else. 
 
To move from one place to another 
 

Paradigm shift – a drastic move from 
one way of thinking to another 



How big is the shift? 
BIG 

Shift 

LITTLE 

Shift 

1. Redoing a unit to align to the Common Core 

2. Guided reading with students 

3. Argument writing 

4. Narrative writing 

5. 
Direct Teaching of Vocabulary, especially academic and content-
area vocabulary 

6. Informational Writing and Reading 

7. Literacy embedded in social studies curriculum 

8. Literacy embedded in science curriculum 

9. Literacy embedded in Language Arts curriculum 

10. Vocabulary lists 

11. 
Close reading strategies (if you can’t answer this one, it’s a big 
shift) 

12. Standards that focus on the complexity of a text students read 

13. 
Writing to text (to sources). Reading, analyzing, discussing, and 
writing to text. 

14. Specific focus on deep knowledge of content 

15. Students regularly  reading books that are hard for them to read 

Directions 
Review each of the shift 
statements in the chart on the 
right.  In terms of schools and 
districts with which you work, 
determine if the shift is a big shift 
or a little shift. 



Hunt Institute Video 

http://www.youtube.com/watch?v=JDzTOyxRGLI&lr=1  
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http://www.youtube.com/watch?v=JDzTOyxRGLI&lr=1
http://www.youtube.com/watch?v=JDzTOyxRGLI&lr=1
http://www.youtube.com/watch?v=JDzTOyxRGLI&lr=1


Shift 1 
Balancing Informational and 
Literary Text in Grades K-5 

Shift 2 
Knowledge in the Disciplines 
Grades 6-12 

Shift 3 Staircase of Complexity 

Shift 4 Text-Based Answers 

Shift 5 Writing From Sources 

Shift 6 Academic Vocabulary 

Use the shifts to: 
• Develop curriculum. 
• Design high-impact lessons 

for students. 
• Design aligned assessments 

to the Common Core State 
Standards. 

• Design professional 
development experiences 
for teachers and 
administrators. 



The Instructional Shift 

Description Description in bullet points 

Connection to Curriculum 

Connection to PD 

Core items to 
include in units 

Core PD 
offerings to 
align to this 
shift 
 
These can be online, 
face-to-face, 
professional learning 
community 
discussion, 
implementation tasks, 
etc. 

Examples of 
pages in this 
document 
that support 
the shift. 

How the Shifts Are Set Up 



Shift 1 
Balancing Informational and 
Literary Text in Grades K-5 

  

Students read a true balance of informational 
and literary texts. Elementary school 
classrooms are, therefore, places where 
students access the world – science, 
social studies, the arts and literature – 
through text. At least 50% of what students 
read is informational. 

 
 Increase in amount of 

informational text 
 Students read in science, 

social studies, the arts, and 
literature in books beyond a 
basal 

 50% of what students read is 
informational 

 
  

Support Balancing Informational 
and Literary Text through 

Curriculum Units 

 
 Integrate shift into curriculum 

units 
 Design curriculum units that 

provide equal amounts of 
informational and literacy texts. 

 Build content knowledge 
through text. 
 

  

Aligned 
Professional 

 Development 

 
 How to use informational text 

with students 
 How to build engaging, project-

based, thematic units. 
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Shift 2 
Knowledge in the Disciplines 
Grades 6-12 

  
Content area teachers outside of the ELA 
classroom emphasize literacy experiences in 
their planning and instruction.  Students 
learn through domain-specific texts in 
science and social studies classrooms – 
rather than referring to the text, they are 
expected to learn from what they read. 

 
 Emphasis on literacy in the 

content areas 
 Reading to build knowledge 

in the content areas 
 Domain-specific texts 

  

Support for Knowledge in 
the Disciplines through 

Curriculum Units 

 
 Integrate shift in curriculum units 
 Specific lessons for different subject 

areas 
 Inclusion of informational text in 

curriculum units 
 Inclusion of suggested readings for 

content area teachers 
 Development of Content Cards 

 
  

Aligned 
Professional 

 Development 

 
 The Common Core Standards for 

History/Social Studies 
 The Common Core Standards for 

Science & Technology 
 Reading-to-learn Strategies 
 Close Reading Strategies 
 Different approaches for different 

types of text 
 Tier II Vocabulary 
 Tier III Vocabulary 
 Literacy Resource Support for the 

Content Areas 
 

26 



Shift 3 Staircase of Complexity 
  

In order to prepare students for the complexity of college and 
career ready texts, each grade level requires a “step” of growth 
on the “staircase.”  Students read the central, grade-
appropriate text around which instruction is centered.  
Teachers are patient, create more time and space in the 
curriculum for this close and careful reading, and provide 
appropriate and necessary scaffolding and supports so that it is 
possible for students reading below grade level. 

 
While the “step” of growth on the “staircase” is 
not yet identified, it is certainly an expectation 
that students do the following by the end of the 
school year: 
 Read texts that are more challenging. 
 Read texts more independently. 
 Write more effectively 
 Present more effectively 
 Research more independently 
 

  

Support for Staircase of Complexity 
through Curriculum Units 

 
 Integrate shift in curriculum units 
 Identify core texts for each grade-level and grade-level 

span. 
 Use of complexity rubric, such as those provided by 

CCSSO, to determine and choose text.  
 Texts of different complexities 
 Scaffolding built into lessons to support student 

learning through text 
 Time built into modules to support deeper work with 

text 
 Conversations about the text included in units 

 
  

Aligned 
Professional 

 Development 

 
 How to Monitor Growth of Student Achievement from 

One Grade Level to the Next 
 How to Monitor Growth of Student Achievement from 

the Beginning of the Year to the End 
 How to Make Sure Students Read for Enjoyment 
 How to Determine Text Complexity 
 Using Lexiles (where available) to Guide Students 

Toward Books That Are More Challenging to Read 
 Why Reading Slower is Faster 

27 



Shift 4 Text-Based Answers 
  

Students have rich and rigorous conversations which are 
dependent on a common text. Teachers insist that classroom 
experiences stay deeply connected to the text on the page and 
that students develop habits for making evidentiary arguments 
both in conversation, as well as in writing to assess 
comprehension of a text. 

 
 Students talk and write about text. 
 Students cite evidence from the text. 

  

Support for Text-Based Answers 
through Curriculum Units 

 
 Integrate shift in curriculum units 
 Include numbered passages for each text, where 

possible. 
 Provide custom frames and templates that 

students can use 
 Include current high-interest topics to which 

students read, discuss, and write. 
 Provide guided questions for each passage 
 Include text-based answers as a criteria in 

discussing, reading, writing, research, and 
presenting 
 

  

Aligned 
Professional 

 Development 

 
 How to Conduct a Socratic Seminar 
 How to Monitor the Implementation of a Socratic 

Seminar 
 How to Write Questions to Get a Socratic 

Seminar Started 
 How to Write Text-Dependent Questions 
 How to Keep Your Students in the Text 
 How to Use Text-Based Answers When Writing 
 How to Use Text-Based Answers in a Discussion 
 How to Use Text-Based Answers in a 

Presentation 
 How to Use Text-Based Answers in a Research 

Paper 
 Inside/Outside the Text 
 How to Closely Read a Text 28 



Shift 5 Writing From Sources 
  

Writing needs to emphasize use of evidence to inform or 
make an argument rather than the personal narrative and 
other forms of decontextualized prompts. While the 
narrative still has an important role, students develop skills 
through written arguments that respond to the ideas, 
events, facts, and arguments presented in the texts they 
read. 

 
 Write to the text 
 Respond by citing what is in the text 
 Three types of writing in elementary: 

opinion, informational, narrative 
 Three types of writing in secondary: 

argument, informational, narrative 

  

Support for Writing From Sources 
through Curriculum Units 

 Integrate shift into curriculum units 
 Analytic rubric for argument writing 
 Analytic rubric for informational writing 
 Analytic rubric for narrative writing 
 Frames and templates for writing arguments 
 Frames and templates for informational writing 
 Frames and templates for narrative writing 
 Include lessons where students write from 

multiple sources 
 Include lessons that push students toward a 

style of writing where the voice comes from 
drawing on powerful, meaningful evidence 

 Include embedded research tasks into the 
curriculum 

  

Aligned 
Professional 

Development 

 Strategies for Teaching Students How to Write 
an Argument Paper 

 How to Implement a Writing Plan in Your 
Classroom or school 

 How to Monitor Student Achievement in 
Argument Writing 

 How to Monitor Student Achievement in 
Informational Writing 

 How to Monitor Student Achievement in 
Narrative Writing 

 How to Tie Interventions to Data from Writing 
Assignments 

 The ACT Writing Test – An Argument Paper 
 Beyond the 5 Paragraph Essay 



Shift 6 Academic Vocabulary 
  

Students constantly build the vocabulary they need to 
access grade level complex texts. By focusing strategically 
on comprehension of pivotal and commonly found words 
(such as “discourse,” “generation,” “theory,” and 
“principled”) and less on esoteric literary terms (such as 
“onomatopoeia” or “homonym”), teachers constantly 
build students’ ability to access more complex texts 
across the content areas. 

 
 Pivotal and commonly found words 
 Tier II Words 
 Tier III Words 

      

  

Support for Academic Vocabulary 
Through Curriculum Units 

 
 Integrate shift in curriculum units 
 Vocabulary placed throughout lessons, 

where appropriate, rather than at end of 
units 

 Provide activities for students to work with 
words 

 Core vocabulary identified (SBAC, Tier I, Tier 
II) 

 Descriptions of core vocabulary given 
 Content cards provided where needed 
 List of core vocabulary words and 

corresponding descriptions for units 
 

  

Aligned 
Professional 

 Development 

 Direct Explicit Instruction for Vocabulary 
 How to Develop School-wide Vocabulary 

Supports for Students 
 How to Determine Core Vocabulary for a Course, 

Department, and/or School 
 High-Impact Vocabulary Strategies 
 How to Help Students Track Their Own Learning 

of Vocabulary Words 
 Tier II Words 
 Tier III Words (for social studies, science, and 

technical subjects) 
 Helping Students With Their Own Word-Learning 

Activities 
 Effective Strategies for Teaching New Words 



FSI Implementation Task # 1 

As you know, there are six instructional shifts related to the 
implementation of the Common Core State Standards.  Each 
of these shifts is a key to ensuring the Common Core is 
implemented in a way that brings significant change to our 
classrooms.  
 
In the box below, list the six shifts.  (Try doing this by 
memory before checking the handout.) 

Six Instructional Shifts 

The 6 Instructional Shifts 

Make a list of some of the actions you have already taken in relation to 
the shifts.   

Now, list ideas for yourself of some of the things you consider in the 
upcoming year to help others learn about the shifts. 



There will 

also be 

changes in 

Assessment 
32 
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Most Current Assessments Next Generation Assessments 

Measures ELA only 

Measures ELA, historical, scientific 

and technical literacy (informational 

text) 

Write to decontextualized prompts Respond in writing to authentic texts 

Write narratives Write arguments 

Assess one part of a standard 

Assess complex, integrated 

performances (e.g., research, multi-

media) 

Paper-and-pencil Computerized assessments 

One yearly assessment Several Assessments in a year 

Measures academic vocabulary 

Measures text complexity 

Likely Key Shifts in Assessments 

Adapted from the work Susan Pimental 



Source:  Content Specifications for the Summative Assessment of the Common Core State Standards for English Language 
Arts and Literacy in History/Social Studies, Science, and Technical Subjects. (SBAC, January 6, 2012). 

Overall Claims 
Grades 3-8 

Students can demonstrate 
progress toward college 
and career readiness in 
English Language Arts and 
Literacy. 

High School 
Students can demonstrate 
college and career 
readiness in English 
Language Arts and Literacy. 

Claim #1 – Reading  

Students can read closely and analytically to 
comprehend a range of increasingly complex 
literary and informational texts.  Claim #1 has 
two key parts:  literary texts and informational 
texts. 

Students can produce effective and well-
grounded writing for a range of purposes and 
audiences. 

Students can employ effective speaking and 
listening skills for a range of purposes and 
audiences. 

Students can engage in research/inquiry to 
investigate topics, and to analyze, integrate, 
and present information 

Claim #2 – Writing  

Claim #3 – Speaking/Listening  

Claim #4 – Research  

34 



Students can read closely and analytically to 
comprehend a range of increasingly complex 
literary and informational texts.  Claim #1 has two 
key parts:  literary texts and informational texts. 

Reading 
Claim 1 

1 

KEY DETAILS: Use explicit details and implicit information from 
the text to support inferences or analyses of the information 
presented. 

2 
Students can read closely and analytically to comprehend a 
range of increasingly complex literary and informational texts. 

3 

WORD MEANINGS: Determine intended, precise, or nuanced 
meanings of words, including words with multiple meanings 
(academic/tier 2 words), based on context, word patterns, 
parts of speech, or use of resources (e.g., dictionary, 
thesaurus, digital tools) 

4 

REASONING & EVIDENCE: Apply reasoning and a range of 
textual evidence (e.g., quotes, examples, details) to justify 
analyses or judgments made about intended effects 
(techniques used to advance action or create an effect; points 
of view; development of theme, characters, setting, and plot). 

5 

ANALYSIS WITHIN OR ACROSS TEXTS: Analyze how 
information is presented within or across texts showing 
relationships among the targeted aspects (the influence of 
differing points of view, various formats/media, use of source 
material) 

6 

TEXT STRUCTURES & FEATURES: Relate knowledge of text 
structures or text features (e.g., layout; visual or auditory 
elements—lighting, camera effects, music; symbolic or graphic 
representations) to analyze impact on meaning, style, or 
presentation. 

7 

LANGUAGE USE: Interpret figurative language use (e.g., 
personification, metaphor), literary devices, or connotative 
meanings of words and phrases used in context and their 
impact on reader interpretation. 

8 

KEY DETAILS: Use explicit details and implicit information from 
texts to support inferences or analyses of the information 
presented. 

9 
CENTRAL IDEAS: Summarize central ideas, key events, 
procedures, or topics and subtopics. 

10 

WORD MEANINGS: Determine intended meanings of words, 
including domain-specific (tier 3) words and academic (tier 2) 
words with multiple meanings, based on context, word 
relationships, word structure (e.g., common roots, affixes), or 
use of resources (e.g., beginning dictionary, glossary). 

Assessment Targets – Grade 6 



Writing 
Students can produce effective and well-
grounded writing for a range of purposes and 
audiences. 

Claim 2 

1 

WRITE/REVISE BRIEF TEXTS: Write or revise one or more 
paragraphs demonstrating specific narrative strategies (use of 
dialogue, description), chronology, appropriate transitional 
strategies for coherence, or authors’ craft appropriate to 
purpose (closure, detailing characters, plot, setting, or an 
event)  

2 

COMPOSE FULL TEXTS: Write full compositions demonstrating 
narrative strategies (dialogue, description), structures, 
appropriate transitional strategies for coherence, and authors’ 
craft appropriate to purpose (closure, detailing characters, 
plot, setting, and events). 

3 

WRITE/REVISE BRIEF TEXTS: Write or revise one or more 
informational/explanatory paragraphs demonstrating ability 
to organize ideas by stating a focus, including appropriate 
transitional strategies for coherence, or supporting details, or 
an appropriate conclusion. 

4 

COMPOSE FULL TEXTS: Write full informational/explanatory 
texts on a topic, attending to purpose and audience: organize 
ideas by stating a focus, include structures and appropriate 
transitional strategies for coherence, include supporting 
details (from sources when appropriate to prompt), and an 
appropriate conclusion. 

5   

6 

Write or revise one or more paragraphs demonstrating 
ability to state opinions about topics or sources: set a 
context, organize ideas, develop supporting reasons, or 
provide an appropriate conclusion. 

7 

COMPOSE FULL TEXTS: Write full opinion pieces about 
topics or sources, attending to purpose and audience: 
organize ideas by stating a context and focus, include 
structures and appropriate transitional strategies for 
coherence, and develop supporting reasons (from sources 
when appropriate to prompt) and an appropriate 
conclusion. 

8 

LANGUAGE & VOCABULARY USE: Accurately use language 
and vocabulary (including academic and domain-specific 
vocabulary) appropriate to the purpose and audience when 
revising or composing texts. 

9 
EDIT/CLARIFY: Apply or edit grade-appropriate grammar 
usage and mechanics to clarify a message and edit 
narrative, informational, and opinion texts. 

10 
  

Assessment Targets – Grade 3 



Speaking 
and 
Listening 

Claim 3 
Students can employ effective speaking and 
listening skills for a range of purposes and 
audiences. 

1 

LANGUAGE & VOCABULARY USE: Strategically use 
precise language (including academic and domain-
specific vocabulary), syntax, grammar, and discourse 
appropriate to the purpose, and audience when 
speaking. 

2   

3 

PLAN/SPEAK/PRESENT: Gather and organize 
information, compose, and orally deliver short (e.g., 
determine main ideas and supporting details) and 
longer presentations for different purposes and 
audiences, adding visual/graphic/audio 
enhancements when appropriate for clarifying the 
message 

4 
LISTEN/INTERPRET: Interpret and use information 
delivered orally or through audiovisual materials 

Assessment Targets – Grade 5 

1 

LANGUAGE & VOCABULARY USE: Strategically use 
precise language (including academic and domain-
specific vocabulary), figurative language, syntax, 
grammar, and discourse appropriate to the intent, 
purpose, and audience when speaking. 

2   

3 

PLAN/SPEAK/PRESENT: Gather and organize 
information, compose, and orally deliver short 
summaries and longer presentations for different 
purposes and audiences, drawing from a range of 
digital media to enhance the message or intent. 

4 
LISTEN/INTERPRET: Analyze, interpret, and use 
information delivered orally or visually. 

Assessment Targets – Grade 11 



Research 
Claim 4 Students can engage in 

research/inquiry to investigate 
topics, and to analyze, 
integrate, and present 
information 

1 
  

2 

ANALYZE/INTEGRATE INFORMATION: 
Gather, analyze, and integrate multiple 
sources of information/evidence to 
support a presentation on a topic. 

3 

EVALUATE INFORMATION/SOURCES: 
Evaluate relevancy, accuracy, and 
completeness of information from 
multiple sources. 

4 

USE EVIDENCE: Generate a claim or a 
main idea and cite evidence to support 
arguments or conjectures. 

Assessment Targets – Grade 9 

1 
  

2 

INTERPRET & INTEGRATE 
INFORMATION: Locate information to 
support central ideas and key details; 
select information from data or print 
and non-print text sources. 

3 

ANALYZE INFORMATION/SOURCES: 
Distinguish relevant/irrelevant 
information (e.g., fact/opinion). 

4 

USE EVIDENCE: Generate opinions and 
cite evidence to support them based 
on prior knowledge and information 
collected. 

Assessment Targets – Grade 3 



Structure 
SMARTER BALANCED ASSESSMENT CONSORTIUM 

of 

ELA Tasks 

39 



Source:  Content Specifications for the Summative Assessment of the Common Core State Standards for English Language 
Arts and Literacy in History/Social Studies, Science, and Technical Subjects. (SBAC, January 6, 2012). 

Stimulus 
The “Text” Students Must Use 

Information Processing 
Ways Students Work With the Text 

Product Performance 
What Students Must Produce 

• Readings (e.g., text, web 
page, speech, etc.) 

• Video clips 
• Audio clips 
• Research topic, issue, or 

problem 
• Graphs, charts, other visuals 

• Note taking 
• Comprehension questions 
• Small group discussion/notes 
• Investigation/search (group 

or individual) 
• Simulated internet search 
• Use of tools such as T-charts, 

Venn diagrams, and other 
graphic organizers 
 

• Essay/report 
• Oral presentation 

with/without graphics, other 
media 

40 



Put slides here showing 
how the performance task 
is set up in SBAC. 





SBAC Sample Task SBAC Sample Task 
With Scaffolds 



44 

The performance 
task and rubric 

designed to show 
sufficient evidence. 





SBAC Scoring Guide 
Smarter Balanced Assessment Consortium 
Grade 8 – ELA Sample CR Item 

 

How Do We Measure the Quality of Our Waters? 

3 Fully supports the inference about tests and 
testing with clearly relevant details from the text. 

2 
Adequately supports the inference about tests 
and testing with relevant details from the 
teacher. 

1 
Supports the inference about tests and testing 
with at least one detail but the relevance of that 
detail to the text must be inferred. 

0 

A response gets no credit if it provides no 
evidence of the ability to make an inference 
about how tests and testing should occur to 
ensure an accurate measurement of overall 
water quality, includes no relevant information 
from the text, or is vague. 

Scoring Rubric 

Scoring Notes 

Response should specify that several different types 
of testing need to take place to ensure water is safe 
for humans and organisms living in the water and to 
measure the overall health of the ecosystem.  The 
tests need to take place fairly often because the 
quality of water can be improved or worsen in a 
short amount of time.  Support from the text may 
include but is not limited to:  Scientists must 
measure the temperature of the water, its pH level, 
the amount of bacteria in the water, its toxicity, etc. 



1 point 0 points 

5 points 3 points 1 point 

5 pt 5 pt 5 pt 0 pt 0 pt 0 pt 

11 
POINT

S 

6 
POINT

S 

9 
POINT

S 

4 
POINT

S 

7 
POINTS 

2 
POINT

S 

These 

numbers align 

to the SBAC 

Holistic 

Rubric’s 

Achievement 

Levels 

Total Number 

of Points a 

Student Earns 
PROFICIENT NOT 

YET 
PROFICIENT NOT 

YET 
NOT 
YET 

NOT 
YET 

7 
POINT

S 

5 
POINT

S 

3 
POINT

S 
NOT 
YET 

NOT 
YET 

NOT 
YET 

1 pt 1 pt 1 pt 

1 



Tying Data to Interventions 

PROFICIENT NOT YET 
Enrichment and Extension Booster Lessons 

Booster Lesson: What 
is an inference? 
 
Booster Lesson:  
Inference Statements 
vs. Summary 
Statements 
 
Booster Lesson: How 
to Make an Inference 
from Information 

Booster Lesson: How to 
write a detail to 
support an inference.  
How to write enough 
details to support an 
inference.  Give 
students exercises 
where students have a 
short piece to read.  
They are given the 
inference.  Students 
write jot notes for the 
inference.  Help 
students think through 
whether there are 
enough. 

Booster Lesson: How to 
make sure a detail 
matches an inference 
and is connected to it. 

Have students work 
with a more 
challenging text. 

Booster Lesson: How to make 
sure you write enough details. 
 
Have students who are proficient 
work with those who are not yet 
proficient to model how they 
think through making sure 
enough details are included. 



I redesigned the text and numbered the lines 
to support reading, discussing, and writing to 
the text. 



The demand of the 
task requires 
students to organize 
information from 
the passage so they 
can make inferences 
based on a large 
body of information.  
A chart is perfect for 
this, so we’ve 
included scaffolded 
lessons that show 
students how you 
come up with a 
chart with the 
information in a 
text. 

The format of the 
lessons is the same 
throughout the 
modules, units, and 
lessons – including 
performance tasks. 



Set a Goal Name 

You’ve finished the assessment, How Do We Measure the Quality of the Waters?  You’ve also received 
your results.  Now, you’re going to think about your results and make some short-term goals that you’ll 
work on during the next couple of days. 

How did you do 
marking your text? 

 
 
 
 
 

For you, what was the 
hardest part of this 
task? 

 
 
 
 
 
 
 

What will you focus on during the next couple of days (e.g., Write a good 
inference, make an inference from information, how to support an inference 
with details from the text)? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 





Revised Analytic 

Rubric and 

Corresponding 

Checklist 



Technology Built Into the Curriculum 
Organization Tools 
 Use of Microsoft One Note to organize lessons. 
 Use of Live Binder to organize curriculum units. 
 Use of Live Binder to have students organize their work. 
 Use of PB Works basic edition to create a workspace for 

students. 
 Use bookmarks to retrieve web pages. 

Wikis 
 Use of Wikis to post student work. 
 Use of Wikis to have students respond to one another’s 

work. 
 Use of Wikis to have students respond to an idea. 

Collaboration 
 Use of Google Docs to have students work on 

documents. 
 Use of Book Glutten to discuss books online. 
 Use of Shelfari to host a discussion group. 

Podcasts 
 Use of podcasts to have students record and post work. 
 Use of podcasts to provide information to students. 
 Use of podcasts as a link to enrich student learning. 

Research 
 Use of sites such as Citation Machine to correctly cite 

information. 
 Use of TaDa to make an onlist list of tasks to complete. 
 Use of sites such as www.common-mistakes.net to help 

students, including ELL in writing and researching. 
 Use of Poll Everywhere to collect opinions. 
 Use of Assignment Calculator to help students manage 

their schedules when completing an assignment. 

http://www.common-mistakes.net/
http://www.common-mistakes.net/
http://www.common-mistakes.net/
http://www.onlinegrammar.org/


The 

Instructional 

Bridge 



THE INSTRUCTIONAL BRIDGE 

• Modules, units, and daily Lessons 

• Attention to Text Complexity 

• Text is the Cornerstone of Lessons 

• Close, Sustained Reading of Complex 

Text 

• Learning Scaffolds for All Students 

• Explicit Teaching 

• Vocabulary Development 

• Technology Integration 

• Choices of Text 

• Staircase of Complexity 

• Text-Based Answers 

• Writing From Sources 

• Academic Vocabulary 

• Knowledge in the Disciplines 

Smarter Balanced Assessments 

State Assessments 

District Assessments 

School Assessments 

Classroom Assessments  

Text-Based Answers 

Writing From Sources 

Knowledge in the Disciplines 

Academic Vocabulary 

• Looking at Student Work 

• Tying Data to Interventions 

• Student Goal-Setting 

Common Core Standards for 

English Language Arts & Literacy 

for Social Studies, Science, and 

Technology 

 

Appendix A 

Appendix B 

Appendix C 

 

Publisher’s Criteria 

 

Choices of Text 

Staircase of Complexity 

Knowledge in the Disciplines 

Balance of Text (Grades K-5) 



Broad 
Knowledge 
Knowledge in 
the Disciplines 



Knowledge 
in the 

Disciplines 



airplane 













Forces of Flight 



Bernoulli’s 
Principle 
A change in the speed at 
which air is flowing will 
cause a change in air 
pressure. Daniel 
Bernoulli, a Swiss 
scientist in the 18th 
century, discovered 
what is now called 
Bernoulli's principle: the 
pressure in a fluid (gas 
and liquids) decreases as 
the speed of the fluid 
increases. 















It must have been cold there in my shadow 
To never have sunlight on your face 
You were content to let me shine, that's your way 
You always walked a step behind 
So I was the one with all the glory 
While you were the one with all the strength. 
A beautiful face without a name, for so long 
A beautiful smile to hide the pain 
 
Did you ever know that you're my hero 
And everything I would like to be 
If I can fly higher than an eagle 
You are the wind beneath my wings 
It might have appeared to go unnoticed 
But I've got it all here in my heart 
I want you to know I know the truth 
Of course I know it 
I would be nothing with out you 
 
Fly, fly, fly away 
You let me fly so high 
Oh, fly, fly 
So high against the sky 
So high I almost touch the sky 
Thank you, thank you, thank god for you 
The wind beneath my wings 

Bette Midler 

Wind 
Beneath 

My 
Wings   



airplane 
Forces of Flight 



an arnell 

What should be done to move Ian further? 



subtopic 

subtopic 
subtopic 

Content 
Connections 



subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 
subtopic 

subtopic 

subtopic 

subtopic subtopic subtopic 

subtopic subtopic subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 

subtopic 
subtopic 

subtopic 

Content 
Connections 

Other Big 
Related Concept 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

Subtopic of 
the subtopic 

subtopic 









Developing 
Units for the 
CCSS 



COMMON CORE STATE STANDARDS 

Unit Development 

DESIGNING HIGH-QUALITY UNITS 
FOR HIGH STUDENT ACHIEVEMENT 





CORE DOCUMENTS 

Common Core State Standards 

This is the key document for implementing the standards as it contains 

the official Common Core State Standards. 

http://www.corestandards.org/  

Smarter Balanced Assessment Consortium (SBAC) 

http://www.k12.wa.us/SMARTER/default.aspx  

Partnership for Assessment of Readiness for College and Careers (PARCC) 

 http://www.parcconline.org/  

Publisher’s Criteria for English Language Arts 

  

 FOR THE COMMON CORE STATE STANDARDS 

http://www.corestandards.org/
http://www.k12.wa.us/SMARTER/default.aspx
http://www.k12.wa.us/SMARTER/default.aspx
http://www.parcconline.org/
http://www.parcconline.org/


PARCC Content Framework – Grade 7 



Essential Question 

for the Module 

CCSS 

Standards 

Addressed in 

This Module 

Description of Module 

Performance Task 

Below Chart 

Module Texts for Close Reading 

Overview of 

Writing Tasks 

Key Texts for 

Research 

Task 

CCSS Standards Addressed 

Throughout the Module  



texts and 

corresponding 

assignments. 

Each grade level 

will have two 

interchangeable 

modules. 

(Module B can 

switch with 

Module E at any 

grade level.  

Module C can 

switch with 

Module F at any 

grade level.) 

English Language Arts Modules 

      
Modules B and E 

at each grade level 

are interchangeable 

Modules C and F 

at each grade level 

are interchangeable 
  

High 

School 

Modules 

12th 12A 
12B 12C 

12D 
12E 12F 

11th 11A 
11B 11C 

11D 
11E 11F 

10th 10A 
10B 10C 

10D 
10E 10F 

9th 9A 
9B 9C 

9D 
9E 9F 

Middle 

School 

Modules 

8th 8A 
8B 8C 

8D 
8E 8F 

7th 7A 
7B 7C 

7D 
7E 7F 

6th 6A 
6B 6C 

6D 
6E 6F 

Grades 6-9 

These two modules are 

interchangeable as they 

will focus on the same 

standards and types of  

Text Complexity INCREASES as a student moves 

THROUGH a grade level and grade-level span. 

Text 

Complexity 

INCREASES 

as a student 

moves UP the 

grade levels 

and grade-

level spans. 



So now we have a way to lay 

out a module – which includes 

units and lessons. 

And a way to lay out the 

modules overall – to have 

district picture of things. 



COMMON CORE STATE STANDARDS 

Reading 
IDEAS FOR IMPLEMENTING THE 
READING STANDARDS IN YOUR 
DISTRICT OR SCHOOL 

AUTHORED BY 

DEBORAH WAHLSTROM 
DATADEB.WORDPRESS.COM 



http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta

-Keep-Reading--Ocoee-Middle-School  

90 

http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School
http://www.schooltube.com/video/e9bd79d29b4d0e6a2345/Gotta-Keep-Reading--Ocoee-Middle-School


Reading 
Distribution of 

Literary and Informational Passages 
by Grade Level Span 

NAEP Common Core Literary Informational 

4 K-5 50% 50% 
8 6-8 45% 55% 

12 9-12 30% 70% 





READING 
Grades 9-12 

Text Types 





READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English English English English English English Scenario 1 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English English English English English English Scenario 1 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English English English English English English Scenario 1 

English English English English English Science Science 
Social 

Studies 
Social 

Studies 
Business Scenario 2 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English English English English English English Scenario 1 

English English English English English Science Science 
Social 

Studies 
Social 

Studies 
Business Scenario 2 

English English English English English Science 
Social 

Studies 

D
an

ce
 

P
E 

M
u

sic 

Social 
Studies 

Business 
Scenario 3 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English English English English English English Scenario 1 

English English English English English Science Science 
Social 

Studies 
Social 

Studies 
Business Scenario 2 

English English English English English Science 
Social 

Studies 

D
an

ce
 

P
E 

M
u

sic 

Social 
Studies 

Business 
Scenario 3 

Develop your own scenario.  
One that will work for your 
district and/or school. 



READING 

Literature 

Grades 9-12 

Informational 

30% 70% 

Text Types 

English English English English English Science Science 
Social 

Studies 
Social 

Studies 
Business Scenario 2 

English English English English English Science 
Social 

Studies 

D
an

ce
 

P
E 

M
u

sic 

Social 
Studies 

Business 
Scenario 3 



Plan for how you’ll divide the reading requirement throughout 
your content areas. 
 
Literature is a gateway to learning – and thinking and feeling.  
Rather than think we’ve got to remove most of the literature, 
how about if we focus on how to provide more informational 
text throughout the content areas – so there is more of a 
balance? 



Text 
Complexity 





Staircase of 
Complexity 

Instructional 
Level 

Independent 
Level 

Complex 
Text 

Stretch reading abilities/Scaffolds 

Experience the satisfaction 
and pleasure of easy and 
fluent reading 

Scaffolds 



1st Year 
College 

12th 

11th 

10th  

9th  

8th 

7th  

6th 

5th 

4th  

3rd 

2nd 

1st 

K 

Pre-K K 1st 2nd 3rd 4th 5th 6th` 7th 8th 9th 10th 11th 12th 

Staircase of Complexity 

Students 
move up the 
grade level 

Text complexity should increase as students move through the curriculum. 

A 9th grader 
reading on 
the 9th grade 
level. 

These 9th 
graders read 
below grade 
level 

These 
students 
read above 
grade level 

Deb Wahlstrom 



1st Year 
College 

12th 

11th 

10th  

9th  

8th 

7th  

6th 

5th 

4th  

3rd 

2nd 

1st 

K 

Pre-K K 1st 2nd 3rd 4th 5th 6th` 7th 8th 9th 10th 11th 12th 

Grade-Level Bands 

Deb Wahlstrom 



Grade-Level Bands 

9th 

Scaffolds 
 Increase amount of learning time for struggling students. 
 Vocabulary Work – Direct Vocabulary Instruction 
 Build Content Knowledge (Domain Knowledge) 
 Explicitly read comprehension skills and strategies (e.g, summarizing, questioning, story mapping, 

monitoring, question answering, graphic organizers, mental imagery, prior knowledge, etc.).  
Combining strategies is good. 

 Many Opportunities for Practice 
 Logical Progression of Ideas, Concepts and Skills 
 Close Reading Questions 
 Work extra with students below grade level (e.g., more time) 
 Provide oral reading fluency work in supervised paired reading, listen to the teacher/recording, 

and then try it themselves. 
 Make sure students have some kind of productive work with the text (e.g., participating in a class 

discussion, producing a piece of writing, creating a chart, etc.) to gain meaning. 
 Build up to the harder texts.  Read easier things about the same concept.  Then the harder things. 
 Teacher modeling and think alouds:  How to overview the text, how to make predictions, how to 

look for important information, how to connect to an author’s big idea, how to ask questions, how 
to make connections, etc. 

 Use gradual release of responsibility. 
 Use Universal Design for Learning Guidelines 

Provide Extension and More Advanced Text 

 Provide scaffolds when moving good readers into a more challenging text. 



Turn and Talk 

This text is has a lexile 
of 680.  But it’s on the 
CCSS list of exemplars 
for 9-10.  What gives? 



Quantitative Qualitative 

Reader 
and Task 

Text Complexity 

Motivation 
Knowledge and experience 

Purpose for reading 
Complexity of task assigned regarding text 

Complexity of questions asked regarding text 

Levels of meaning 
Levels of purpose 

Structure 
Organization 

Language conventions 
Prior knowledge demands 

Cultural demands 
Vocabulary 

Word length 
Word frequency 
Word difficulty 

Sentence length 
Text length 

Text cohesion 





Text Complexity Grade Bands and Associated Lexile Ranges 

MetaMetrix 

Text Complexity 
Grade Band in the 

Common Core State 
Standards (CCSS) 

Old Lexile Ranges New Lexile Ranges 
Aligned to College 

and Career Readiness 
Expectations 

K-1 N/A N/A 

2-3 450-725 450-790 

4-5 645-845 770-980 

6-8 860-1010 955-1155 

9-10 960-1115 1080-1305 

11-12 1070-1220 1215-1355 



A wonderful read.  A piece of 
literature.  Compelling issues 
that people face.   
 
Opportunities to cite the text.  
Rich discussions galore.  Like 
presenting to the judge why 
you should have guardianship 
of your father.   
 
And then there’s the wolves.  
And all the things I didn’t 
know, but do now. 







Texts 
Illustrating 

the 
Complexity, 
Quality, and 

Range of 
Student 
Reading 



Scaffolds to help 
students work with 

challenging Text 
• Universal Design Principles built into the 

curriculum 
• CCSS pays attention to students with special 

needs and ELLs 



“Among the highest priorities of 
the Common Core State 

Standards is that students be 
able to read closely and gain 

knowledge from text .” 

from the 

Publisher’s Criteria 



CLOSE 
READING 





“I don’t understand it, 
and I don’t like 

what I don’t 
understand.” 

What Mrs. Arable says about the magical 
web of Charlotte’s in Charlotte’s Web. 



Close Read Close Read Close Read 

Then bring texts together for analysis. 

Text 1 Text 2 Text 3 

Read and study each text separately. 



Outside the Text Close Reading Questions 

In your words, what are close reading questions? 



Inside the Text 

Outside the Text 

• What does the term dedicated 
mean? 

• What does Lincoln tell his audience 
in the first sentence about what 
happened 87 years ago? What is 
the impact of Lincoln referring to 
such a famous date? 

• What impact does starting the 
second paragraph with “now” have 
on its meaning? 

• What does the word “rather” mean 
in this sentence? 

• What is the impact of starting the 
paragraph with “but”? 

• What does Lincoln describe as the 
impact of those who fought at 
Gettysburg? 

• How does Lincoln use the idea of 
“unfinished work” to assign 
responsibilities to his listeners? 

• Why did the North fight the civil war? 
• Have you ever been to a funeral or gravesite? 
• What do you already know about the Gettysburg Address? 
• Abraham Lincoln was which president of the United States? 
• Lincoln says that the nation is dedicated to the proposition 

that “all men are created equal.” Why is equality an 
important value to promote? 

• Why is the Gettysburg Address an important speech? 
• How long did it take President Lincoln to give The Gettysburg 

Address? 
• Who was in attendance to hear The Gettysburg Address? 
• Have you ever been to Gettysburg?  If so, when?  If not, is 

this a place you might like to visit at some time? 

The Gettysburg Address 

• What does it mean to bring 
something forth? 

• What is meant by a new nation? 
• What does the word conceived 

mean? 





Academic 
Vocabulary 



Tier III 

Tier II 

Tier I 

Basic 

Academic 
 

Content 

ate green small 

best largest smallest 

big laugh some 

cake layer that 

delicious leaves together 

eat many very 

frosting plant yellow 

good red 

delicious feast morsel 

delighted gape nibble 

diameter hydrate ordinary 

embellished impress splendid 

enormous learn tier 

extraordinary masterpiece traditional 

angiosperms drupes knead 

berries evergreen leavening 

branchlet fondant ripen 

buttercream glutenin species 

deciduous holly 

Three Tiers of Words 





Teach words that come 

from the same root, 

together.  Show them 

together.  Use reference 

sheets that have them 

together. 



Embedded support for 

English Language Learners 



Teaching about 

gradations of 

meaning among 

Synonyms 

 

Photo from carol 

jago’s website 



132 

Transparent 

Translucent 

Opaque 

Put my graphic organizer here for transparent, 
translucent and opaque. 
 
Graduations of a concept -  





according 
achieve 
actually 

approach 
automatic 

bound 
center 
choose 

concentrate 
construct 
consult 
declare 

demonstrate 
different 
establish 
establish 
exactly 
excuse 

experience 
explain 
faithful 
figure 

fortunate 
gradually 

ignore 
important 
interpret 
measure 

necessary 
obtain 

ordinary 
period 
select 
stable 

alternative 
analyze 

approximate 
assume 

complicate 
conclude 

consequent 
consist 

contribute 
convert 
definite 
distinct 

emphasize 
evident 

exaggerate 
expand 
identify 

illustrate 
impact 

indicate 
individual 

initial 
intense 
major 

method 
modify 

negative 
potential 
precise 
publish 
restrict 

structure 
tradition 
transmit 

abstraction 
arbitrary 

benevolent 
coherent 

compensate 
component 

criterion 
emanate 
empirical 

entity 
evaluate 
feasible 

fluctuate 
formulate 
hypothesis 
impervious 
innovation 
magnitude 

malign 
manipulate 

passive 
perspective 

pertinent 
random 

respective 
simultaneous 

specify 
subsequent 

succumb 
suffice 

technique 
transitory 
ultimate 

verify 



Writing 





Writing 
Distribution of Types of Writing 

by Grade Level Span 

NAEP 
Common Core 

State Standards 
To Persuade To Explain 

To Convey 
Experiences 

4 K-5 
Opinion 

30% 
Informative 

35% 
Narrative 

35% 

8 6-8 
Argument 

35% 
Informative 

35% 
Narrative 

30% 

12 9-12 
Argument 

40% 
Informative 

40% 
Narrative 

20% 





Argument 

Grades 9-12 

Informational 

40% 40% 

Types of Writing 

English English English English English English English English English English Scenario 1 

English English Science 
Social 

Studies 
English English Science 

So
cial 

Stu
d

ie
s 

P
E 

M
u

sic 

English English Scenario 2 

  W
R

ITIN
G

 

Narrative 

20% 

English English Science 
Social 

Studies 
English English Science 

Social 
Studies 

English English Scenario 3 



Argument 
Writing 



Argument/Opinion Writing 

Kindergarten Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

W.K.1 Use a 
combination of 
drawing, dictating, 
and writing to 
compose opinion 
pieces in which they 
tell a reader the topic 
or the name of the 
book they are writing 
about and state an 
opinion or preference 
about the topic or 
book (e.g., My favorite 
book is...). 
 

W.1.1 Write opinion 
pieces in which they 
introduce the topic or 
name the book they 
are writing about, 
state an opinion, 
supply a reason for 
the opinion, and 
provide some sense of 
closure. 
 

W.2.1 Write opinion 
pieces in which they 
introduce the topic or 
book they are writing 
about, state an 
opinion, supply 
reasons that support 
the opinion, use 
linking words (e.g., 
because, and, also) to 
connect opinion and 
reasons, and provide a 
concluding statement 
or section. 
 

W.3.1 Write opinion 
pieces on topics or 
texts, supporting a 
point of view with 
reasons.  
• Introduce the topic 

or text they are 
writing about, state 
an opinion, and 
create an 
organizational 
structure that lists 
reasons. 

• Provide reasons that 
support the opinion. 

• Use linking words 
and phrases (e.g., 
because, therefore, 
since, for example) 
to connect opinion 
and reasons. 

• Provide a concluding 
statement or 
section. 

 

W.4.1 Write opinion 
pieces on topics or 
texts, supporting a 
point of view with 
reasons and 
information.  
• Introduce a topic or 

text clearly, state an 
opinion, and create 
an organizational 
structure in which 
related ideas are 
grouped to support 
the writer’s 
purpose. 

• Provide reasons that 
are supported by 
facts and details. 

• Link opinion and 
reasons using words 
and phrases (e.g., 
for instance, in order 
to, in addition). 

• Provide a concluding 
statement or section 
related to the 
opinion presented. 

 

W.5.1 Write opinion 
pieces on topics or 
texts, supporting a 
point of view with 
reasons and 
information.  
• Introduce a topic or 

text clearly, state an 
opinion, and create 
an organizational 
structure in which 
ideas are logically 
grouped to support 
the writer’s 
purpose. 

• Provide logically 
ordered reasons 
that are supported 
by facts and details. 

• Link opinion and 
reasons using 
words, phrases, and 
clauses (e.g., 
consequently, 
specifically). 

• Provide a concluding 
statement or section 
related to the 
opinion presented. 

Elementary School, K-5 

In elementary school, opinion 
writing should account for about 
30% of the writing students do.  

Common Core State Standards 



Grade 6 Grade 7 Grade 8 
Grade 6-8 

History/Social Studies, Science, 
and Technical Subjects 

W.6.1 Write arguments to support 
claims with clear reasons and 
relevant evidence.  
• Introduce claim(s) and organize 

the reasons and evidence 
clearly. 

• Support claim(s) with clear 
reasons and relevant evidence, 
using credible sources and 
demonstrating an 
understanding of the topic or 
text. 

• Use words, phrases, and clauses 
to clarify the relationships 
among claim(s) and reasons. 

• Establish and maintain a formal 
style. 

• Provide a concluding statement 
or section that follows from the 
argument presented. 

W.7.1 Write arguments to support 
claims with clear reasons and 
relevant evidence.  
• Introduce claim(s), acknowledge 

alternate or opposing claims, 
and organize the reasons and 
evidence logically. 

• Support claim(s) with logical 
reasoning and relevant 
evidence, using accurate, 
credible sources and 
demonstrating an 
understanding of the topic or 
text. 

• Use words, phrases, and clauses 
to create cohesion and clarify 
the relationships among 
claim(s), reasons, and evidence. 

• Establish and maintain a formal 
style. 

• Provide a concluding statement 
or section that follows from and 
supports the argument 
presented. 

W.8.1 Write arguments to support 
claims with clear reasons and 
relevant evidence.  
• Introduce claim(s), acknowledge 

and distinguish the claim(s) from 
alternate or opposing claims, 
and organize the reasons and 
evidence logically. 

• Support claim(s) with logical 
reasoning and relevant 
evidence, using accurate, 
credible sources and 
demonstrating an 
understanding of the topic or 
text. 

• Use words, phrases, and clauses 
to create cohesion and clarify 
the relationships among 
claim(s), counterclaims, reasons, 
and evidence. 

• Establish and maintain a formal 
style. 

• Provide a concluding statement 
or section that follows from and 
supports the argument 
presented. 

WHST.6-8.1 Write arguments 
focused on discipline-specific 
content.  
• Introduce claim(s) about a 

topic or issue, acknowledge 
and distinguish the claim(s) 
from alternate or opposing 
claims, and organize the 
reasons and evidence logically. 

• Support claim(s) with logical 
reasoning and relevant, 
accurate data and evidence 
that demonstrate an 
understanding of the topic or 
text, using credible sources. 

• Use words, phrases, and 
clauses to create cohesion and 
clarify the relationships among 
claim(s), counterclaims, 
reasons, and evidence. 

• Establish and maintain a formal 
style. 

• Provide a concluding statement 
or section that follows from 
and supports the argument 
presented. 

 

Argument Writing 
Middle School, 6-8 

In middle school, argument writing 
should account for about 35% of the 
writing students do.  

Common Core State Standards 



Grade 9-10 
Grade 9-10 

History/Social Studies, Science, 
and Technical Subjects 

Grade 11-12 
Grade 11-12 

History/Social Studies, Science, 
and Technical Subjects 

W.9-10.1 Write arguments to support 
claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant 
and sufficient evidence.  
• Introduce precise claim(s), distinguish 

the claim(s) from alternate or opposing 
claims, and create an organization that 
establishes clear relationships among 
claim(s), counterclaims, reasons, and 
evidence. 

• Develop claim(s) and counterclaims 
fairly, supplying evidence for each 
while pointing out the strengths and 
limitations of both in a manner that 
anticipates the audience’s knowledge 
level and concerns. 

• Use words, phrases, and clauses to link 
the major sections of the text, create 
cohesion, and clarify the relationships 
between claim(s) and reasons, 
between reasons and evidence, and 
between claim(s) and counterclaims. 

• Establish and maintain a formal style 
and objective tone while attending to 
the norms and conventions of the 
discipline in which they are writing. 

• Provide a concluding statement or 
section that follows from and supports 
the argument presented. 

 

WHST.9-10.1 Write arguments focused on 
discipline-specific content. 
• Introduce precise claim(s), distinguish 

the claim(s) from alternate or opposing 
claims, and create an organization that 
establishes clear relationships among 
the claim(s), counterclaims, reasons, 
and evidence. 

• Develop claim(s) and counterclaims 
fairly, supplying data and evidence for 
each while pointing out the strengths 
and limitations of both claim(s) and 
counterclaims in a discipline-
appropriate form and in a manner that 
anticipates the audience’s knowledge 
level and concerns. 

• Use words, phrases, and clauses to link 
the major sections of the text, create 
cohesion, and clarify the relationships 
between claim(s) and reasons, between 
reasons and evidence, and between 
claim(s) and counterclaims. 

• Establish and maintain a formal style 
and objective tone while attending to 
the norms and conventions of the 
discipline in which they are writing. 

• Provide a concluding statement or 
section that follows from or supports 
the argument presented. 

 

W.11-12.1 Write arguments to support 
claims in an analysis of substantive topics or 
texts, using valid reasoning and relevant 
and sufficient evidence.  
• Introduce precise, knowledgeable 

claim(s), establish the significance of 
the claim(s), distinguish the claim(s) 
from alternate or opposing claims, and 
create an organization that logically 
sequences claim(s), counterclaims, 
reasons, and evidence. 

• Develop claim(s) and counterclaims 
fairly and thoroughly, supplying the 
most relevant evidence for each while 
pointing out the strengths and 
limitations of both in a manner that 
anticipates the audience’s knowledge 
level, concerns, values, and possible 
biases. 

• Use words, phrases, and clauses as 
well as varied syntax to link the major 
sections of the text, create cohesion, 
and clarify the relationships between 
claim(s) and reasons, between reasons 
and evidence, and between claim(s) 
and counterclaims. 

• Establish and maintain a formal style 
and objective tone while attending to 
the norms and conventions of the 
discipline in which they are writing. 

• Provide a concluding statement or 
section that follows from and supports 
the argument presented. 

WHST.11-12.1. Write arguments focused on 
discipline-specific content. 
• Introduce precise, knowledgeable 

claim(s), establish the significance of the 
claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create 
an organization that logically sequences 
the claim(s), counterclaims, reasons, 
and evidence. 

• Develop claim(s) and counterclaims 
fairly and thoroughly, supplying the 
most relevant data and evidence for 
each while pointing out the strengths 
and limitations of both claim(s) and 
counterclaims in a discipline-
appropriate form that anticipates the 
audience’s knowledge level, concerns, 
values, and possible biases. 

• Use words, phrases, and clauses as well 
as varied syntax to link the major 
sections of the text, create cohesion, 
and clarify the relationships between 
claim(s) and reasons, between reasons 
and evidence, and between claim(s) and 
counterclaims.  

• Establish and maintain a formal style 
and objective tone while attending to 
the norms and conventions of the 
discipline in which they are writing. 

• Provide a concluding statement or 
section that follows from or supports 
the argument presented. 

 

Argument Writing 
High School, 9-12 

In high school, argument writing 
should account for about 40% of the 
writing students do.  

Common Core State Standards 



Argument Writing 
High School, 9-12 
DYNAMIC LEARNING MAPS 





Elements of Writing, Course 3 

• 1,100 + pages of text 
• 45 pages for persuasive 

writing 
• 1 ½ pages for argument 

writing 

Kinneavy, James, and John E. Warriner. 1993. Elements of Writing: Course 3, New York: Harcourt School 
 
cited in 
Hillocks, George Jr. (2011). Teaching argument writing, grades 6-12: supporting claims with relevant evidence and clear reasoning. Portsmouth, NH: Heinemann 



Argument vs. Persuasive 

Persuasive Argument 

Purpose Convince readers to agree with authors 
Demonstrate the thinking and evidence for a 

conclusion 

Examples of 
Organizing Model 

Hamburger Toulmin 

Assertion Thesis Claim 

Evidence Based Reasons can be unrelated to evidence Relevant Evidence 

Use of counter-
arguments 

Uses objections rather than counter-arguments Counter-arguments 

Use of Research Not necessarily Always 

Credibility Appeals to credibility or authority of writer or speaker 
Credibility of perceived merit and reasonableness of 

the claims and proof 

Strategies to 
Convince 

Uses strategies that appeal to emotion 
Uses strategies that lay out a logical, evidence-based 

argument 

Alternate Views Two sides.  Those who agree and those who don’t 
Can have more than two counterarguments.  Doesn’t 

depend on agreement or not. 

Balance 
More one-sided.  Select the most favorable position 

or evidence and use style to persuade readers.  
More balanced with more than one side presented 

fairly. 

Reliance on rhetorical language and devices (e.g., 
exaggeration, repetition, lists of 3, rhetorical 

questions) 
Reliance on evidence and objective writing 



Do we really need to help teachers 
understand the difference? 



The Hamburger Model 





Does this tool tightly align to the CCSS? 

What is the evidence? 



Toulmin’s 

Argument Model 



Toulmin’s Theory of Argument 

Schematic representation based on the work of George Hillocks.  

Evidence Claim 

Warrant 

Backing 

Qualification 

Rebuttals 

Rules, laws, agreed upon common sense, scientific 
findings, and, particularly in arguments of judgment, 
definitions that are reached through Socratic and 
Aristotelian reasoning as seen in US Supreme Court 
Discussions 

UNPACKED Common Core State Standards 
W.9-10.1.A.04 Use evidence to support claims. 
W.9-10.1.A.08 Identify relevant evidence (e.g., evidence that supports the claim).  
W.9-10.1.A.09 Cite evidence that supports the claim/argument. 
W.9-10.1.A.10 Sequence the evidence within the claims in a logical and organized 

way.  (e.g., General evidence to more specific evidence, least important 
pieces of evidence to more important pieces of evidence, etc.) 

W.9-10.1.A.011 Use sufficient evidence to support a claim. 

Arthur slipped and fell 
down the stairs. 



At five-feet-six, and a hundred and ten pounds, 
Queenie Volupides was a sight to behold, and to clasp. 
And when she tore out of the house after a tiff with her 
husband, Arthur, she went to the country club where 
there was a party going on. 
 
She left the club shortly before one in the morning and 
invited a few friends to follow her home and have one 
more drink. They got to the Volupides’ house about ten 
minutes after Queenie, who met them at the door and 
said, "Something terrible happened-Arthur slipped and 
fell on the stairs. He was coming down for another 
drink---he still had the glass in his hand--and I think he's 
dead. 0h, my God--what shall I do?" 
 
The autopsy concluded that Arthur had died from, a 
wound on the head, and confirmed the fact that he'd 
been drunk. Do you think Queenie is telling the truth? 
 
Assume that you are a member of the investigative 
team. Your team must determine what may have 
happened. Find evidence that indicates whether 
Queenie is telling the truth and what may have 
happened. If you and other members of your team 
disagree, find evidence that will convince them. Be 
prepared to explain why your evidence makes your 
case. Eventually you will write a report to convince the 
others in the class that your analysis makes the most 
sense. 
 
*adapted  by George Hillocks from Lawrence Treat. Crime and 
Puzzlement 2. Boston: David R. Godine, Publisher, 1982.  Further 
adapted by Deborah Wahlsltrom. 

Slip or Trip 



Evidence Rules 
Warrants 

Conclusion 

Arthur still has a glass in his hand. 

As a rule, when people fall down stairs, 
they drop what they are carrying to save 

themselves. 
 
 

Queenie is probably lying about falling 
down the stairs. 

 
Probably is qualified 

Qualification 

Arthur’s clothes are neat. 
When people fall down stairs, their 

clothes get disheveled. 

Queenie says that Arthur slipped and fell down the stairs. 



Look at the visuals 
from a lesson for 
students.  Make an 
inference. 



CCSS Examples of Student Writing 





Need to Know/Have – Argument Writing 

Good models of argument writing 
for teachers and students. 

The role of argument writing in the 
CCSS. 

Good models of performance tasks 
that require argument writing.  
These tasks should also include 
research and presentations. 

What is argument writing? 

The difference between argument 
and persuasive writing. 

How to look at a resource to 
determine if it supports 
argument writing. 

How to divy up the writing tasks 
among teachers. 

Argument writing in the content 
areas. 

Showing student improvement 
(growth) in argument writing. 

SBAC Argument Rubric 

How to tie interventions to data 
from argument writing 

How to design units with scaffolds 
for argument writing 



TEXT STRUCTURES 
For Writing 



Text Structures 
for DIFFERENT TYPES OF WRITING 

By Dr. Deborah Wahlstrom 

www.DataDeb.wordpress.com 
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Types of Writing 

Argumentative Informational Narrative 
40% 40% 20% 

3 

Text Structures 5 
Compare  

and Contrast 
Cause and Effect 

Problem  
and Solution 

Sequence Description 

How are things 
alike?  How are they 
different? 

What is the cause?  
What is its effect? 

What is the 
problem?  How can 
it be solved? 

What is the order? What are all the 
parts of the idea? 

G
ra

p
h

ic
 O

rg
an

iz
e

rs
 

C
o

n
te

n
t 

C
ar

d
s 

W.9-10.1/W.11-12.1 W.9-10.2/W.11-12.2 W.9-10.3/W.11-12.3 
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Argumentative Informational Narrative 
40% 40% 20% 

W.9-10.1/W.11-12.1 W.9-10.2/W.11-12.2 W.9-10.3/W.11-12.2 

W.9-10.1 Write arguments to 
support claims in an analysis 
of substantive topics or texts, 
using valid reasoning and 
relevant and sufficient 
evidence. 
 
W.11-12.1 Write arguments 
to support claims in an 
analysis of substantive topics 
or texts, using valid reasoning 
and relevant and sufficient 
evidence.  

W.9-10.2 Write 
informative/explanatory 
texts to examine and convey 
complex ideas, concepts, and 
information clearly and 
accurately through the 
effective selection, 
organization, and analysis of 
content.  
 
W.11-12.2 Write 
informative/explanatory 
texts to examine and convey 
complex ideas, concepts, and 
information clearly and 
accurately through the 
effective selection, 
organization, and analysis of 
content.  

W.9-10.3 Write narratives to 
develop real or imagined 
experiences or events using 
effective technique, well-
chosen details, and well-
structured event sequences. 
 
W.11-12.3 Write narratives 
to develop real or imagined 
experiences or events using 
effective technique, well-
chosen details, and well-
structured event sequences. 
 

CoreStandards.org 
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Argumentative Informational Narrative 
40% 40% 20% 

Text Structures 5 
Compare  

and Contrast 
Cause and Effect 

Problem  
and Solution 

Sequence Description 

How are things 
alike?  How are they 

different? 

What is the cause?  
What was its effect? 

What is the 
problem?  How can 

it be solved? 

What is the order? What are all the 
parts of the idea? 

W.9-10.1/W.11-12.1 W.9-10.2/W.11-12.2 W.9-10.3/W.11-12.3 

RI.9-10.2.07 
RI.9-10.7.03 

W.9-10.1.C.03 
W.9-10.2.A.09 
W.9-10.2.C.03 
W.9-10.2.C.09 
RL.11-12.9.03 
W.11-12.2.C.3 
RI.11-12.5.01 

Unpacked 
Common 
Core 
Standards 

RI.9-10.2.07 
RI.11-12.5.01 
W.9-10.1.C.03 
W.9-10.2.A.09 
W.9-10.2.C.03 
W.9-10.2.C.09 
W.11-12.2.C.3 
SL.11-12.6.03 
W.11-12.3.C.1 
RI.9-10.3.05 

W.9-10.3.C.01 

W.9-10.2.A.09 
RI.9-10.2.07 

W.9-10.1.C.03 
RI.11-12.5.01 
W.9-10.2.A.09 
W.9-10.2.C.03 
W.9-10.2.C.09 
W.11-12.2.C.3 
SL.11-12.6.03 
RI.9-10.3.05 

W.9-10.1.A.12 
W.9-10.2.F.03 
W.11-12.2.F.3 

RI.9-10.2.07 
RI.11-12.5.01 
W.9-10.1.C.03 
W.9-10.2.A.09 
W.9-10.2.C.03 
W.9-10.2.C.09 
W.11-12.2.C.3 
SL.11-12.6.03 
RI.9-10.3.05 
RI.9-10.3.01 
RI.9-10.2.02 
RI.9-10.3.08 

RI.11-12.3.02 
 

RI.9-10.2.07 
RI.11-12.5.01 
W.9-10.1.C.03 
W.9-10.2.A.09 

W.9-10.2.A.09.01 
W.91-10.2.C.09 
W.11-12.2.C.3 
RI.9-10.3.05 

W.9-10.2.B.07 
W.9-10.3.B.01 
W.9-10.3.B.04 
W.9-10.2.C.03 
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Text Structure 

Short Definition 

Short 
Description of 
the text 
structure 

Examples of 
ways to use the 
text structure in 
the opening of 
a paper. 

Examples of 
ways to use the 
text structure in 
the closing of a 
paper. 

Examples of words that 
provide a signal to others of 
the text structure you are 
using. 

More 
examples of 
wording for 
the text 
structure. 

Basic Parts of the Content Cards 

Examples of the types of questions you 
might answer in your paper for this 
text structure. 

166 Content Cards for Text Structures 

Note: The content cards differ in the type 
of information included.   
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Compare 
HOW THINGS ARE ALIKE 

alike 
along the same lines 
also 
at the same time 
and 
as 
as well as 
both 
by the same token 
can be compared 
comparable 
comparatively 
compare 
correspondingly 
each 
equal, equally 
even 
in common 
in comparison 
In like manner 
in the same manner 
in the same way 

Examples of Opening Statements 
• There are several ways that ___ and ____ 

are alike. 
• ___ and ____ have several things in 

common. 
• ____ and ____ are alike in several ways. 
• ____ and ____ are alike because _____. 

Examples of Statements that 
Compare 
• First, they both have _____. 
• Second, they both have ____. 
• Another way they are alike is 

_____. 
• One thing they both have in 

common is that they ____. 
• Just like ____, ____ rode the bus 

to school every day. 
• ____ and ____ have an equal 

position on the issue. 
• Neither one believes that ___. 
• Both twins have brown hair and 

brown eyes. 
• That is the best band I have ever 

seen. 
• He is the funniest person in our 

class. (Quality, best/better) 
• I have as many issues as her. 
• She is as tall as her sister. (Height, 

short/tall) 
• Dogs are usually friendlier than 

cats. (Compare sentences talk 
about the same adjective.) 

• Renee is wiser than Deb. 
• Music is as important to Justin as 

reading is to Deb. (Hobbies, 
music/reading) 

 

Examples of How to Bring a 
Conclusion to a Comparison 
• Both like to ___ 
• Both seem to ___ 
• They agree.  Neither one likes it. 
• Each has ___. 
• Neither is ____. 
• Both contain ____. 
 

When you compare two or more 
things, you show how they are 
alike, or similar. 

Questions 
• What two or more things are being 

compared? 
• What  feature or features of the things 

are being compared? 
• In what ways are these things alike? 
• In what ways are ____ and ____ 

similar? 

in similar fashion 
just as 
just like 
least 
less than 
like 
likewise 
more than 
most important 
neither 
resemble 
same 
same as 
share 
similar 
similar to 
similarly 
so too 
the same 
the same as 
too 
twin 

Signal Words and Phrases 
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Compare 
HOW THINGS ARE ALIKE 

The standards on this page 
represent examples of those for 
which the content card for the text 
structure of compare (and contrast) 
will be useful. 

RI.9-10.2.07  Identify text structures (e.g., sequence/chronological order, 
classification, definition, process, description, comparison, 
problem/solution, cause/effect). 

 
RI.9-10.7.03 Compare and contrast coverage of the same event, person, 

or story in different media and by different people.  
Determine what details are emphasized in each account. 

 
RL.11-12.9.03 Compare and contrast how authors from the same time 

period deal with a particular theme or topic. 
 
RI.11-12.5.01 Examine the structure (order of importance, cause and 

effect, compare/contrast, etc.) chosen by the writer and 
determine whether it enhances the work’s clarity or appeal. 

 
W.9-10.1.C.03 Use transitions that match the text structure (e.g., in a 

compare and contrast structure, students use words such as 
however, even though, in contrast, similarly, etc.). 

 
W.9-10.2.A.09 Use an organizational structure that is appropriate for the 

topic and purpose of the paper. Examples of organizational 
structures include:  advantages/disadvantages, 
problem/solutions, comparing and contrasting, 
order/sequences, definitions, descriptions, cause and effect, 
categories, hierarchy, investigation, inductive/deductive, 
listing. 

 
W.9-10.2.C.03 Use transitions that match the text structure (e.g., in a 

compare and contrast structure, students use words such as 
however, even though, in contrast, etc.). 

 
W.9-10.2.C.09 Use transitions that match the text structure (e.g., in a 

compare and contrast structure, students use words such as 
however, even though, in contrast, similarly, etc.). 

 
W.11-12.2.C.3 Use transitions that match the text structure (e.g., in a 

compare and contrast structure, students use words such as 
however, even though, in contrast, etc.). 

 

 

CoreStandards.org 
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Informational 
Writing 



Narrative 
Writing 



Research 
• A key part of the writing piece. 
• Gaining knowledge from reading. 

 



Speaking 
and Listening 

• Discussions around the text. 



LANGUAGE 





You’ve got to 
recommend 

materials.  How 
good are they? 





Guided Review of a 
Unit 
• Common Core Maps 



Guided Review of a Unit 



Tri-State Rubric 
A C H I E V E  

Massachusetts · New York · Rhode Island 









Interactive Tri-State Rubric 

Interactive Version Created by Deb Wahlstrom 





Review of a unit 
• Common Core Maps 
• Engage Exemplar 
• MAISA Units 
• University of Pittsburg Units 
• Dying to Play 



CCSS Implementation Timeline - Michigan 

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

Common 
Core 

• June 15, 2010  
State Board of 
Education 
Adopts the CCSS 

• Align curricula 
and local 
assessments 
(source: MDE Q 
& A) 
 

• Transition to CCSS 
• Technology 

Readiness Tool 
• Phase I:  K-12 

Academic Writing – 
Unit Rollout 
Statewide (Units 
developed and 
piloted) MAISA 
units 

 

• Full implementation of CCSS 
(Michigan K-12) 

• MOPLS ELA (Michigan Virtual 
University) 

• Phase II: K-12 Academic Writing  
Implementation continues 
MAISA units 

• Formative  assessment 
tools available to  
teachers (MDE) 

• Training of school- and 
district-level staff in 
formative tools 

• Phase III: K-12 Academic 
Writing Units . Ready 
August 2013 – Units 3 
and 4 

MEAP and 
MME 

MEAP and MME have 
no changes. 
 

• MEAP and MME assesses items 
that are both MEAP/MME and 
CCSS 

• Field testing of assessments 

• MEAP and MME 
assesses items that are 
both MEAP/MME and 
CCSS 

• Field testing of 
assessments 

• Common Core 
assessments in 
place. 

• Full 
implementation of 
assessment 
system. 

Teacher 
and 

Principal 
Evaluation 

• By September 1, 2011 
– adoption of a 
rigorous, transparent, 
and fair performance 
system  (teachers, 
select parapros/aides, 
superintendent, 
principals, assistant 
principals, 
administrators) 

• Locally-determined evaluation 
that includes growth. 

• 4 labels: Highly Effective, 
Effective, Minimally Effective, 
Ineffective 

• Annual year-end 
evaluation for all 
teachers 

• 25% based on student 
growth and assessment 
data 

• Evaluations for 
principals and central 
office 

• Governor’s Council 
Toolkit 

• 40% based on 
student growth and 
assessment. 

50% based on 
student growth and 
assessment. 

SBAC 

• SBAC Pilot Testing.  Some 
districts may be participating. 

• Teams of teachers evaluate 
formative assessment practices 
and curriculum resources 

• SBAC field testing of 
summative 
assessments 

• SBAC, Spring 2015. 
Last 12 weeks of 
school year. Grades 
3-8 and H.S. 

• SBAC interim 
assessments 

PARCC 

• PARCC Item Prototypes, Summer 
2012 

• PARCC Professional Learning 
Modules, Spring 2013 

• PARCC Resource Center, Spring 
2013 

• PARCC PD modules, 
Fall 2013 



Tiers of Assessments 

Summative 

Interim 

Formative 

Frequency of Administration 

Examples:  MEAP, MME, ELPA, MI-ACCESS, SBAC, PARCC 

Examples:  District Benchmark Test 
Based on SBAC Claims 

Examples:  
Checking for 
Understanding 

Purposes: 
Instructional, 
evaluative, predictive 

Purpose: Ongoing 
monitoring of learning 



http://www.oakland.k12.mi.us/Departments/EarlyChildhood/RTIand3Tier/tabid/2483/Default.aspx  

http://www.oakland.k12.mi.us/Departments/EarlyChildhood/RTIand3Tier/tabid/2483/Default.aspx


III 

II 

I 

ACT 
PLAN 

EXPLORE 
SRI 

Universal 
Screening 

Explicit 
Instruction 

 
Reading to 

Learn 
Strategies 

 
Writing to 

Learn 
Strategies 

 
Close and 

Critical 
Reading 

 
Direct 

Vocabulary 
Instruction 

All 
Teachers 

DEBORAH WAHLSTROM 2010 

READING 

Data Based Decision Making 
Know Data.  Know Answers. 

I 

HIGH SCHOOL 

PROGRESS MONITORING 
FOR ALL STUDENTS 

Toward Learning 
Standards 

Individual 
Student Growth 



III 

II 

I 

ACT 
PLAN 

EXPLORE 
SRI 

Universal 
Screening 

Explicit 
Instruction 

 
Reading to 

Learn 
Strategies 

 
Writing to 

Learn 
Strategies 

 
Close and 

Critical 
Reading 

 
Direct 

Vocabulary 
Instruction 

All 
Teachers 

DEBORAH WAHLSTROM 2010 

READING 

Data Based Decision Making 
Know Data.  Know Answers. 

HIGH SCHOOL 

PROGRESS MONITORING 
FOR ALL STUDENTS 

Toward Learning 
Standards 

Individual 
Student Growth 



  End-of-Year Expectations for Students Q1 Q2 Q3 Q4 Totals   

Reading 

Read at least 20 common and self-selected books and plays per course. 
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Read 5-10 poems and short stories           

Read 20-40 newspaper/magazine/online articles.           

Read 6 pieces of fiction.           

Read 20 pieces of non-fiction.           

Read 20 current event articles.           

Read for at least 60 minutes each day in school.           

Writing 

Participate in 2-3 extended discussions per week.           

Participate in collaborative discussions           

Write 15 short focused research papers (2-3 pages). 
          

Write one larger research paper (10-15 typed pages) during the senior year. 
          

Write for at least 40 minutes per day in school.           

Write at least 8 argumentative papers to a timed prompt. 
          

Write at least 8 research (informational) papers.           

Write at least 4 narrative papers.           

Write 10 short analyses in response to an article or other piece of informational text. 
          

Speaking 

and 

Listening 

Make 10 five-minute presentations. 
          

Cite information from the text.           

Participate in Socratic Seminars on a regular basis (extended discussion).           

Use digital media and visual displays of data.           

Make 4 ten-minute presentations.           

General 

Produce one grade-level student digital portfolio.           

Senior Research Paper (10-15 pages)           

Senior Presentation (based on the Senior Research Paper) 
          

TOTALS BY QUARTER             

Overview of Types and Numbers of Assignments by Quarter 

to Provide Significant Time for Students to Learn 

the Common Core State Standards (CSSS) 



  End-of-Year Expectations for Students by Grade Level 1 2 3 4 5 6 7 8 9 10 11 12   

Reading 

Read at least 20 common and self-selected books and plays per course. 
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Read 5-10 poems and short stories           

Read 20-40 newspaper/magazine/online articles.           

Read 6 pieces of fiction.           

Read 20 pieces of non-fiction.           

Read 20 current event articles.           

Read for at least 60 minutes each day in school.           

Writing 

Participate in 2-3 extended discussions per week.           

Participate in collaborative discussions           

Write 15 short focused research papers (2-3 pages). 
          

Write one larger research paper (10-15 typed pages) during the senior year. 
          

Write for at least 40 minutes per day in school.           

Write at least 8 argumentative papers to a timed prompt. 
          

Write at least 8 research informational papers.           

Write at least 4 narrative papers.           

Write 10 short analyses in response to an article or other piece of 

informational text. 

          

Speaking 

and 

Listening 

Make 10 five-minute presentations. 
          

Cite information from the text.           

Participate in Socratic Seminars on a regular basis (extended discussion).           

Use digital media and visual displays of data.           

Make 4 ten-minute presentations.           

General 

Produce one grade-level student digital portfolio.           

Senior Research Paper (10-15 pages)           

Senior Presentation (based on the Senior Research Paper) 
          

Overview of Types and Numbers of Assignments by Grade Level 

to Provide Significant Time for Students to Learn 

the Common Core State Standards (CSSS) 



  End-of-Year Expectations for Students by Grade Level 1 2 3 4 5 6 7 8 9 10 11 12   

Reading 
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Read 5-10 poems and short stories           

Read 20-40 newspaper/magazine/online articles.           

Read 6 pieces of fiction.           

Read 20 pieces of non-fiction.           

Read 20 current event articles.           

Read for at least 60 minutes each day in school.           

Writing 

Participate in 2-3 extended discussions per week.           

Participate in collaborative discussions           

Write 15 short focused research papers (2-3 pages). 
          

Write one larger research paper (10-15 typed pages) during the senior year. 
          

Write for at least 40 minutes per day in school.           

Write at least 8 argumentative papers to a timed prompt. 
          

Write at least 8 informational papers.           

Write at least 4 narrative papers.           

Write 10 short analyses in response to an article or other piece of 

informational text. 

          

Speaking 

and 

Listening 

Make 10 five-minute presentations. 
          

Cite information from the text.           

Participate in Socratic Seminars on a regular basis (extended discussion).           

Use digital media and visual displays of data.           

Make 4 ten-minute presentations.           

General 

Produce one grade-level student digital portfolio.           

Senior Research Paper (10-15 pages)           

Senior Presentation (based on the Senior Research Paper) 
          

Overview of Types and Numbers of Assignments by Grade Level 

to Provide Significant Time for Students to Learn 

the Common Core State Standards (CSSS) 
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